Lid

. { \‘ v i
] i v " .
M BINIE, PAC y [ o O oy Y (S AW I DAY, TN IO N s NI WO el | kAN i, - A RS N | i, oy A, VY by NG oo AN el s s T Bty o

/ /M
[ 11
P

| R842-09 EREC REPORT RESUME
\
ED 040 232 1-31=6T 48 {REVY

PRINCETON UNIVERSITY CONFERENCE OM FUREEZGN LANGUAGES AND AREX
STUDTES IN THE UNITED STRTES»~A GUIDE FUR HIGH SCHOCL AND COLLEGE
PROGRAMS; DECEMBER 17~18; 1965,
BERGER, MCRROE

x TUWGTE92 PRINCETON UiNIVaw Nede
BR -6~1399 o
= =85  OBC~6-14-020 o
FORS PRICE MF-30.10 HC-34,84 141P.

*CONFERENCESs, LANGUAGE TEACHERSs LANGUAGE SKILLSy *CULTURAL EXCHANGE,
SLANGUAGE PPOGRANMS, FOREIGN CULTUREs *FOREIGN CCUNTRIES,

TEACHER ECUCATION, SCURRTCULUM PLANMING, COLLEGE INSTRUCTICN,
SECONDARY EDUCATION, PRENCETON, NEW JERSEY

PARTICIPANTS AT A CONFERENCE HELC DECEMBER 17-18, 1965 REACHED THE
CONCLUSION THAT TODAYAS COLLEGES AND HIGH SCHGCLS HAD ONLY REALIZED
A SMALL PROPCRTION OF THE POSSIBLE EDUCATIONAL SOTENTTAL OF FCREIGN
LANGUAGES AND AREA STUDIES. 1T WAS BELIEVED THAT HIGH QUALITY
PROGRAMS MUST BE EMPHASIZED, IF NECESSARY OF LINITED SCOPE, RATHER
THAN PROGRAMS OF SROAD COVERAGE WITH LOWER QUALITY. THE CREATION OF
A NAT EONWIDE NETWCRK OF COOPERATIVE PROGRANS WAS NENTIONED AS A
POSSIBILETYs CONFEREES RECONMENDED THAT BOTH THE FEDERAL GOVERNMENT
AND THE FOUNDAT EONS SUPPORT THE TRAINING OF TEACHERS FOR THESE
PROGRAMSs AND THAT VISITING FOREIGNERS MELP (N ARQUSING SYUDENT

R W SR Aol DY, AR, iy, iR, Ao, miin, e, SRR R s i o 4o S S O W, A OOy "th_ i S S e S s iy i s, iy,




. CEPARYENT OF HEALTH, EDUCATION AND WELFARE /. =~y

U. §. ) aifice of Education from the — , j .
This docurhent has been rep ~uced exactly ”t'.vm, or apinions

parenn or organization originsting :* PQ‘R“ ° of Edcation
swisd do not nosassarily represent oviicisl Office

position of Powcy’
Princeton University Conference# on
Poreign Languages and Ares Studies in the United States:
A Guide for High School and College Progrems
December 17-18, 1965

? Contents

|

[ i

| Introduction, by the Director

| | -

; SWV and Recommendations, prepared by the Rapporteur
|

The AChallenge of Intellectual Provincialism in the Colleges » by Ward
Morenhouse

Area Studies and the Secondary Schools, by Howard Mehlinger

The Coordination of High School and Undergraduaste Studies in Non-Western
Languages and Cultures, by Stanley Spector |

” Curriculgr Methods of Introducing Foreign Ax;aa Studies, by George Beckmann

The Protestant Ethic and the Non-Protestant World: A Challenge for Foreign °

Area Studies, by Richard M. Norse

#Hel4 vith support from the U.S. Offios of Miuoabion, Conbract No. OB-6-14-020

A




L e ity
.

E_ntroduct ion

¥

The conference was convened by Princeton University, with a grant from

the U.5, Office of Education, to consider the best ways to impert to college

and high ‘school students a knowledge of foreign areas end cultures appro.-

priate for our times. Although the conference considered, to some extent 3

foreign cultures in general, the discussions s recommendations and the back-

ground papers are particularly relevaut to the so-called "eritical" or

"neglected” languages and areas. The participants reviewed successful

programs, made recommendations for increasing their effectiveness, and

urged the irauguration of new programs and approaches, These suggestions

are given in the "Summary and Recommendstions," which follow. Some of them,

notably those concerning the university area centers, the colleges s the

-econdaz?y and elementary schools, are now before the Congress as a result

of the President's messege of February 2, 1966, and of bills introduced

subsequently,

Five papers, reproduced in this supplement. fermad the basis of the

discussion. The papers by Morehcuse and Menlinger describe and evaluate

present area-language prograas in the colleges and secondary schools. The

paper by Spector analyzes experience in relating secondary school to
university programs. Beckmann discusses the curricular issues raised by
these programs, and Morse weighs their general educational advantages.

The reconmendations of the conference are somewhat brosd, but the

reader will find in the papexs the kind or‘ specific description and assessment
that will be most helpful in ensbling him to meke up his own mind as to how
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far area-languege programs have developed and where they oughi: "to go :-frcq,‘
iﬁhis point. The ideal methods, curriculﬁm and orgenization ha'{'e not yet |
been found, but soxﬁé successful programs ih a few colleges and universities
have indiceted o general pattern of nigh quality: (1) the combination of
the social sciences and the humanities; (2) intensive languaage teaching

with clear goals and methods 3 (3) first hand contact by teachers and students
with the area and langusge under study; (4) institutional cooperation to
gain broader coverage or deeper penetration; (5) effective texts and other
teaching materials, and appropriate library and laboratory facilities.

It is doubtful that all institutions can reach such a level, but some
come very close to it, and many more can do so in cooperation. With the
increasing interest of the federal and a few state governments and some
foundations, the problem of financing will probably not be the main one;
to a greater extent as we go along, the problem of the universities,
colleges\ and schools will be to f£ind the intellectual and administrative
talent to metch the intevest of the community as & whole,

The cd;xferencg was fcrtunate in its writers qf papers and participants,
ard in having the hospitality of this Journal to make its proceedings
@vailable to a widoQ and 1nt§rested inihlic.

Morroe Berger

Directot of the Conference
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Participants in the Conference

James M, Beckgf s North Central Association of Colleges and Secondary
schools, Chicege

George M. Beckmann, University of Kansas
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L. Gray Cowan, Columbia Univeraity
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Herbert Paper, University of Michigan
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Stanley Spector, Washington University, St. Louis
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John M. Stalnaker, National Merit Scholarship Corporation, Evanston,
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Joseph Sutton, Indiane University

Robert C. Tucker, Princeton University

Gordon Turner, American Council ¢f Learned Societies

Btephen Viederman, Cernegle Corporation, New York

Alex Waymen, University of Wisconsin

Howard E. W:!,lsﬁon s University of Californis, Los Angeles

T. Cuyler Young, Princeton University

Parhat J. Ziadeh, Princeton University

Summary and Heé}jmendatiom of the Conference

I, Poreign language and erea studies have an important part to play
in the general, higher, and profeuioml education of American students.

- PP W W
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Although substantial progress has been made, especially since World War II,
only a small portion of the educational potential of such studies has been
realized in the colleges and high schools,

Recommendations: (1) At all levels, the emphbasis in developing
language and area instruction should be on quality programs, if
necessary of limited scope, rather than on coverage for its own sake.
(2) Support should be given, threugh the cooperation of the

federal and state governments, private foundations, universities,
private and public schools, end professional language and arca
assocliations, to the systematic development of study end teach-

ing aids and to their wide dissemination for use in the colleges
and secondary schools. Bibliographies, library acquisiti_ .. guides,
model curriculer programs, textbooks and other study materials
currently avallable should be evaluated, supplemented, and expanded.

II. Some colleges”and universities may lag in developing language and
area studies. In some cases, this may stem from a failure to perceive their
educational importance, but the shortages of qualified staff end of library
resources pose formidable barriers even where the value of such studies is
recognized.

Recommendations: (1) All institutions should bz encouraged to

develop at least representative offerirngs in one area-langusge

cambination. (2) In the interim, however, it would be advantageocus |
to creat s nation.wide network: of cooperative programs, each serving

several colleges, and to expsnd programs under which students, for
one or two undergraduate years, transfer to institutions where ad..
vanced courses are availsble, Intensive summer study opportunities
for undergraduates should aleo be further developed. (3) The mode
of introduction of area courses will vary with the educational aims
and resources of the particular institution. Some may be able to

©
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introduce specialized courses on certain areas, others may infuse
existing courses with sections on forelgn areas, and still others may
£ind it useful to adopt both approaches. In all cases, the colleges
should regularly examine their curricula to determine whether they
are doing Justice to the achievements and importance of cultures
other than our own and its entecedents. (&) The development of new
currizuls and the anticipated increase in qualified teachers should
be accompanied by adequate teaching aids and the smple stocking of
libraries at all levels.

III. Historically, language and area studies have first been developed
at the professional grsduste centers. This development should be extended
and strengthened. language and area studies, however, should not be limited

to the "elitist" education of relatively limited segments of the student

population, for such studies have important implications for the growth of

self-awareness and citizenship and are adsptable to a wide variety of

educational purposes.

appropriately will continue to occupy the central place in providing
expertiée, guidance, and resources, the special requirements of
college and secondary school curriculs (especially where language and
area studies are to be part of genersl education) dictatz the early
and full involvement of college and secondary school teachers in
future developmental efforts. They should be not merely consulted,
but must be expected to play an originating role as well., (2) A

| “conference bringing together university language and aree “special-
ists and college and secondary school teachers and administrators
concerned with languasge and area studies should be convened so that
university spccialists may become more familiar with the special
needs of teaching programs, and so that teachers may make clear %o
the specialists the needs of students at and below the collage level. | {

Recommendations: (1) While the graduate centers necessarily and

aEmaa . B _ a
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1IV. Early training in appropriate langueges, beginning in elementary
school, appears to be feasible and is to be éncouraged as resources allow.

Recommendations: (1) Such early training is preferably under-

& taken as part of a continuing sequence of language learning;
token exposure that is not consistently re-enforced and built
upon mey be wasteful. Language training is also recognized as
having general educational value, for early compéfence in a for-
eign language erouses interest in a foreign culture for its own
seke and in human terms,

V. The educational values of langusge end area studies are best
realized, at all levels, where these studies ere incorporated as parts
of a more general comparative and inter-disciplinary approach to the com-
prehension_of societies and cuitures in their international setting.
Accordingly, no single disciplinary approach is adequate.

Recommendations: (1) The humanities and the social sciences are

mutually supporting approaches to language and area studies; they
should be explored and encouraged. (2) The methods of introducing
language and ares studles in colleges and seccndary schools (and
even in elementary schools) should take due account of their useful.
ness as broadening and humenizing experiences for the student. (3)
The successful curriculum reforms’ Por seccndary gchools recently
urdertaken in mathematics and the scilences should encourage a
thorough examination of methods in language and area instruction
%o determine what immrovements mignt be appropriate.

VI. Voluntary experimental programs have shown that students display
considerable receptiveness to and capacity for learning the "difficult"
languages on the pre-college levels. Among the mcst succassful models are
area centers that prévide extra-curricular oppof%unitiesifor local high

school students to attend college-level classes.,

Aruitoxt provided by Eic:




Recommendations: (1) Existing and successful progrems, including

those now privately or voluniarilly arranged by university area
and language centers, should be given immediate assistance, if it
is necessury and desired, to maintain current work and to expand.

% ﬁhey are important not only for their current contributions, but
és models for other progrems. Their experience also suggests that
one of the most effective interim ways of exteunding langhcge and area
instruction to the secondary schools on a co.curricular or extra-
curricular basis is for such university centers to service several
schools in the surrounding communities. The expense of sudnuarrangeu
ments, particularly when they involve private universities, requires
outside support. Arrangements of this kind should also include
grovision for =xcepbtionally qualified and talented secondary school
studente to enroll directly in college language courses where
possible.

‘-u VII. There is a 3portage of qualiried teachérs of sirea studies and
langueges in the colleges and secondary schools. Support by the federal
govermment snd foundations has improved the situatios in the colleges, but
the secondary schools have thus far been given inadequate attention.

Recommendations: (1) All availeble resources should be used tQ,

encourage an increase in high-quality languege and area offeirings

in colleges and universities that train significant numbers of
teachers. (2) Such institutions should arrange cocperative pro-
grams with universities heving well-.developed language and area
resources, either on a state or a national level, in order that
especially well qualified and motivated students may take advanced
work that is not aveilable at their home institutions., (3) Far-
reaching megsures are Justified, in view of the shortage of qualified.
teachers, to encourage young people to choose secondary and ele-
mentary school language teaching as a careet; Svecial undergraduate
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scrolarships end other forms of financisl ald should include
stroug incentive features for those planning sucn careers. (4)

A far-reaching in-service program of summer institutes and academic
year enrollment is recommend, with emphasis on taer-disciplinary
approaches, for the training and re-~training of secondsvy and
elementary school teachers. Such prograus, alresly availabie to
college teachers from institutions that wish to use their own
staff to inangurate eres snd language studies, should be expanded.
(5) University language and area centers should be encouraged to
participate on an experimental and demonstration basis directly
in the colleges and schools.

VIII. Pirsthand contact with relevant foreign cultures is indispensable
as a means of increasing motivaetion and of improving professional competence,

Reconmendstions: (1) A systematic effort should be undertaken
to provide overseas experience for prospective and ine-service
languuge and aree teachers on all Jevels, both during summers gnd
the academic year. The overseas work should be under appropriate
supervision, and may take one of several forms, ineluding enroll-
ment at forelgn universities, U.S.-sponsored overseus study pro-

grams, exchange teaching programs, and the like, However, overseas
experience should be regarded as supplementary to, and closely
1ntegrated‘ﬁith, prior formel training in the United States.

(2) On a smaller scale, overseas experience for selected college
and secondary school students is recommended.

IX. The traditional barriers between curricular, extra~curricu1ar, and

cessful programs show that some of the strongest sources of e&rly'motivation

1
co-curricular education hinder progress in languagéland area studies. Suc-
and sustained interest among students are often to be found outside the

classroam setting, especially in the secondary schools.

©
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Recommendations: (1) Programs in which visiting foreigners re-
elde at rn institution for a period of months or for an academic
year appear to have great prémise in arcusing student interest
in colleges and secondary schocls s for they foster personal contact
with foreign languages and cultures that supplements curriculer
offerings or mey provide a substitute in establishing early aware-
ness when curricular facilities are not yet available. Support
for such programs of visits, either on an exchange or unilsteral
basis, is recommended on g substential experimental scale. The
| program should by no means be restricted to professional teachers R
but may encompass foreign scholars s artists and others,

Prepared. by Allen Kassof
' Rapporteur of he Conference
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Foreign Languages and Ares Studies in the United Statess
A Guide for High School and College Programs

December 17-18 ' 1965

The enge of Intellectual Provin in_the College

Ward Morehouse
Director, Office of Foreign Area Studies, State Education
Department, The University of the State of New York

Technology, Provinelalism, and the Academics

Princeton University Conference On
' - In a thoughtful serles of lectures, Sir Eric Ashby has
traced the checkered course of events which ultimately led to
the penetration of the English university curriculum by the J
natural sciences, The degree of obduracy displayed by the l
classicists who dominated the faculties of Oxford and Cambridge |
|
\

throughout the eighteenth and nineteenth centuries now appearse-

with the benefit of hindsight-w-ostriche.like and at times

simply pig-headed, But it was nonetheless real and earnest at

the time«~so much so that virtuslly all of the major advances

in sclentific knowledge which occurred in Great kBr:lta.in until 1

well into the nineteenth century took place outside of the 4

universities bscause of their vigorous lack of hospitality to ]
4

scientific endesavor within their walls, Sir Eric describes the

essence of the situaticn in these words:
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The purpose of thls analysis 1s not to pass judgment
on early Victorian Oxford and Cambridge, still less to

pass Judgment on the merits of a classical versus a

scientific education. It is simply to establish the fact

that scientific thought...the foundations of modern physics
and chemistry (those of blology were still to he laid by

Darwin), and which had caught the imagination of the _

general public (even of artisans, whe crowded to Anderson's

‘anti-toga' lectures...), had scarcely influenced the

universities of England. The scientific revolution had

occurred not through, but in spits of, the English uni.

versities,l 1

Viewed within thes larger context of Western intellectual
history, attempts to challenge the academic provincialism of
Americen colleges and universities in ths second half of the
twentieth century offer a number of parallels with the earlier
struggles of the natural scientist to gain not just a foothold
but & place in the sun bearing some meaningful relationship of
the natural sclences to the total universe of knowledge in
English universities throughout the nineteenth century. These
parallels are, in an irmediate sense, painfully evident to those
who are coumitted to the proposition that the proper concern of
teaching and scholarship in our colleges and universities is the
multiplicity of human experience and accomplishment and not Jjust
one of its major varieties, albeit a very important and signifi.
cant one,

But in an ultimate sense, the parallels are grounds for
optimism, In the last analysis, the naturul sciarces have
achieved their rightful place in the academic firmsment., (Indeed,
in some parts of the world and in certain kinds of educational
contexts, advocates of the humanistic and social sclence disci-

plines would feel that the natural sciences have over-reached

TS Bric Aahty, Tecknology and the Acgdemics, London: Mamillan,
1959, p.13.
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themselves,) So too will the intellectual validity of the

prorosition that the world is rounde~not only geographically
but also culturally and historically--prevail in American cole
leges and universities,

The Present Bass line
It is the thesls of thls discussion that while much has been
accomplished within the past several decades, the struggle has

hardly begun if anything like the ultimate resolution achieved

by the natural sclentlists in English universities is to come
to rass in opportunities for the study of the world beyond
Europe in American colleges amnl universities, In many respects,
the record thus far presents a pattern not unlike that found in
Soviet steel statistics, The growth of interest within the past
couple of decades in the study of areas of the world and cultural
traditions outside the perimeters of our largely Western civili.
gation 1s impressive~.when it is measured in percentage terms.
But this interest becomrs minor to the point of insignificance
if it is caleulated in absolute terms in relation to the total
magnitude of the American academic effort in all fields of the
social sciences and humanities. |

There is a substantial and growing literatﬁre on the
general subject of area and langu#ge studies in American higher
education, and several important studies on the current status
of matters which will be explored further in the paragraphs
following have recently appearsd. A bibliography--which is by
no means exhaustive--has been compiled by lyman Legters and his




colleagues at the U, S, Office of Education on language and
area studies in American education, containing over 500 items.2
And within the past four or five years at least half a dosen

. significant studlies and surveys of the present condition of

opportunities and regources for the study of the world bayorai
Burope have sppeared,’

Because of the existence of thess numerous exwminationc
of the current situation, the present discussion will cencentrate
not on describing what hac boaen done but rather in attempting
to identify persisting problems and suggesting what should be
undertaken in the futurs,

But before turning to an exploration of problems and future
needs, it would be well to identify a recurring theme in past
studies and surveys which helps to define the magnitude of the
We now being made to issue this bibliography as a

"title in the Occasionsl Publications Sefrles 6f the Foreign'Area

Materials Center, State Eduvcation Department, University of the
Stato of New York (1790 Ercwiway, New York, N. Y.).

For example: The University and World Affairs, New York: The Ford
Fourdation, 1960 (distribu ' Worid Affairs, 522
Fifth Ave., New York, M., Y.); Th 2 and World Affairs, New
York: Education and World Affairs, ¢ Larry Hoses, comp.,

sage and Area Study Programs in Amoric:an Universities,

langnage and Avea Study Pr
Washington: Department of State, 1964; Non.Western Studies in
the liberal Arts College, Washington: Asscclatlon of American
Colleges, s Howard E. and Florence H, Wilsoi., American Higher
ucation World Affairs. Washington: Amerilcan Council on
Education, 1%3 ; Donald N, Bigelow and Iyman Legters, eds., Zhe
Non.Western WOrld fm }_I_iggor Bducation, The Annals of the Amaricg
Academy of Political and Social Sclience, Novombor. 1904; Percy W,
Bidwell, Uadergiad Af, 8, New York:
King's Crown Press, 1962; Ward lMorehouse, ed., A tudies in

Liberal Arts Colleges, Washington: Association oan
Colleges, 1901, | ‘
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task ahead of us. Well over a decads ago, Mortimer Graves,
the former executive director of the American Councll of
‘Learned Socisties, glunly concluded that "by far the largest
proportion of Americans who graduate from institutions of
higher loarning do so without ever meueting a civilisation
patternsd differently from their own."

In the late 195G's, John Thompson and Robert Burns
found a similar situation in the state of Indiana where,
according to thelr estimates, "only a small proportion of the
student body is exposed to non-western areas"--areas which
collectively contain most of mankind and have by all odds ex-
perienced most of husan historv.’

A s:lmil;r conclusion was reached by Peroy Bidwell in
his study on Unde uste Education For Affairs,

In general, the chances are rather small that the
runwof-the-nine undergraduate will become better
soquainted, in formgl courses, with the history, the

politics, gr the social and cultural 1ife of foreign
countries,

More recent studies of the problem have likewise
emphasized the very limited success which has thus far been 1
achieved in integrating the ‘study of other peoples and
cultures into the mainstream of undergraduate education 1n our

Mo timer Graves, A Neglegted Facet of the Natio
Problem, Washington: American Council of Learned Societies,
reprinted 1952, p.l.

Sﬂobert F. Byrnes, ed.. The NonW stern Aregs in Undergraduate

Educgtior mton: Indiana University %a% >~
caib.ﬁ.ons Slavic and East Europe Saios. Vol. XV,) p.8. |
651“011. _Bo 1t.. p.&. |
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ocolleges and universities. Thus, the Comittee on the College
and World Affairs concluded that:

It would be difficult to overestimate the fars
reaching implications of the shift in the locus of
world power and responsibility that has thrust the
United States into the thinly populated center of
world affairseees

It is trite to observe, two decades after the
beginnings of this shift, that both power and
. responsibllity came tc the United States before either
the govermment or the people were prepared for it.
They had neither the knowledge, the outlook, the
skills, nor the understanding required. Unfortunately,
this condition still persists even after twenty years.
It is this continuing lack of preparation for world
I leadership that poses a serious challenge to education,’
i

And the Association of American Colleges survey of none
Western studies in liberal arts colleges found that:

Vere the figures ylelded by our survey to be compared
with all courses offered, gll faculty activity and
total student population in liberal arts colleges,
It would be seen that non-Western studies are as yot
playing only a minor part of the life of these
colleges. Aside from any such comparison, the difficulty
of evaluating the present situation forbids self.
complacency, At most, the college effort in non.Western
studles can be said to represent a modest beginning.

The single most important and fundamental problem cone
fronting those who seek to strongthen opportunities for
t.hé study of traditionally 'meglected! areas of the world
in American colleges and universities is the intellectual and
professional commitment of the vast majority of faculty

7The Colleze and World Affairs, op. cit., pp. 3ek
Son-Western Stulies in Iibersl Arts Colleges, op. git., pe 47,
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menbers in these institutions-.at least in the social sciences
dnd hunanities««to the self.sufficlency of the Wastern
tradition and its contanpornfy development on the North
American continent, Putting the matter more bluntly, most
faculty members in Amerdcan colleges and universities simply
do not consider the study of areas of the world and traditions

outside the perimeters of Western civilization very importante.
and certainly not as important as the study of Western civili.
gation and the problems of American soclety.

Gsorge Orwell in Animal Farm offers an engaging and
somewhat whimslical definition of eguality as it emerged in
the community which he was describing: "All animals ge
equal, but some animals are more equal than others,"? |
Extending the analogy to the problems under discussion leads
to the formulation of the doctrine of relative significance:
All knowledge is significant but some kinds of knowledge are
more significant than others, |

The difficulties of establishing intellectually acceptable
criteria of relative significance, however, are formidable,
as these passages from an exchange of correspondence published
in the Newsletter of the American Council of Learnad Societies

amply demonstrate, Professor Eugene Rice of Cornell starts off

the exchange in the September, 1961 issue l:gr observing that

9Goor1§; ﬁ M Fagm, New York: Harcourt, Brace, 19'46.
Pe .
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freshman courses at Cornell are¢ traditionally--and properly,
in his view~-Wlestern and that: |

osothe undoubted practical value and civie usefulness

of elementary Burmese should not be allowed to obscure
the far greater cultural value of French nor the '
vocational knowledge of African cultural patternib the k
civilizing knowledge of the Italian Renaissance,

His colleague on the Cornell faculty and a schola» in 1
| Japanese studies, Robert Smith responds in the December, 1961,

issue thus:

It is useful to have occasional remirders of the
myopia of our colleagues, I suppose, but I find this
singularly provincial sentiment entirely out of placecess

Burmese 1s not culturally the equal of French, I take
it. Does this suggest that Chinese, Japanese, and
Sanskrit are also to be relegated to the limbo of lesser
languages to be acquired merely for their civie utility?
Those so unfamiliax with the massive accomplishments
of these literatures as to imagine them to represent an
achlevement secondary to the French are, I feel, to be
urged to look to the insufficienclies of their own
educational attaimments,

African cultural patterns may, we are informed, be
vocationally of the moment, but a knowledge of the Itaiian
Renaissance is civilizing, Presumably, then, other none
Western cultural developments are somehow less civilized
than thoss of our own heritage., Surely Sung China, Heian l
Japan, and India's Vedic period are accomplishments
worthy of the respect of Western man, and I should have
thought of obvious civilizing potential, Ignorance of ]
them is as serious a fault as condescension.il 1

In a rejoinder in the same issue, Professor Rice compounds
his felony by offering this rebuttal to his colleague,
It is embarrassing to be reminded in public that

scholars may legitimately study anything, I had hither
assumed that every scholar took this for granted, On

mﬂmléttar of the American Council of lLearned Societies,

September, 1961, pe 7.
111d,, December, 191, p. 15.




the other hand, undergradvates are normally not scholars
in thls sense; and ths nbject of wudergraduate instruetion
is not the advancement of knowledge, but its selective
propagation by scholars who do advance knowledge. At
issue are the judgments of value by whicir this selection
is madesee

My position is briefly this: On the one hand, that the
language, history ard civilization of China or Japan are
useful, legitimate and enriching subjects of undergraduate
instruction; on the other, that what we cammenly eall
"Wostern" civilization is a far more enriching subjeot of
instruction; that, consequently, Western literaturs, science,
history, and art should be the prinecipel subjects of the
undergraduate curriculum, A department of Fine Arts should
feel deprived if it cannot offer a couvrss on Chinese
painting, but the deprivation would be far greater if
it failed to offer a course on Italian painting from
Giotto to Tiutoretto, A good history department should
offer Chinese history, but it would Le misguided if it
did not continue to make Western history from the Greeks
to the end of the nineteenth century the core of its
instruction. Uriversities offer many more courses on
English, Spanish, German, French, Italian and Russian
literature than on Chinese, Japanese and Indian. ‘This
reflects the greater richness of Western literary ine
heritance and not merely obtuse "ethnocentrism", A
department of music does not sin mortally by failing to
offer instruction in the history of Asian music. It would
betray its function entirely if it amitted Bach or Mogart.l2

And finally, in a corment on all of the preceeding exchange,
Professor G, li, l'iciens, Chalrman of the Department of Islamic
Studies at the University of Toronto, suggests in the January,
1962, issue that:

It is a natural human reaction to regard one's irmediate
experience, whether personal, social, national, or
historical, as of ultimate and unique significance, At
least part of the academic function is to resist such a
reaction, and this is a basic reason why universitiss should
always be to sove extent at odds with the society around
them, If this proposition be accepted (and it certainly %ill
not be by all North American educators,) one cannot but

IzNewslet}g of the American Council of Learnsd Societies
December, 1961, pp. 17-18, ’
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question Professor Rlice's statement that 'what we conmonly
call 'Western' civilization is a far more enrichisg sub-
Ject of instruct? n"eeespecially since his comparison here
is not with his pictended targets (Burmess, Quechua and
the rest), but with the magisterial civilizations of the
Far East. How does Professor Rice feel able to make his
Judgments? Is he equally well versed in both groups of
languages, hlstorles and cultures? And even if he were,

- would such a judgment foma legitimate and meaningful
academic exercise?...

Any civilization, whatever its origins in time and
space, 1is potentlally worthy of first class citizenship
in the humane polity, provided it can satisfy the require-
ment of having made substantial and available contributions
to literatw.e, art, and thought: That we in the West
ars usually not yet prepared to grant such citisenship
(even on a trial basis) reflects, however excusably,
only on ourselves,l3
The argument here is not whether the study of other traw

ditions and societies is as important in terms of the ultimate
purposes of undergraduate liberal education as our own. It
clearly is not. But it does not follow that the study of the
world beyond Europe should be excludede-not from the curriculum
(for it is obviously there) but from the mainstream of academic
exporience o¢f the American undergraduate (where it certainly

is not). And the intellectual condescension, if not arrogance,
of those who would relegate studies of cultures and societies
othor than our oun t~ a lesser limbo remains ths single most
substantial obstacle to eradicating the basis for Mortimer

Graves' gloomy observation of more than a decade agoe - - -

The Curriculum |
The practical consequences of the intellectual

-~ DiNewsletter of the Amoriéin Council of Learned Sociotiés.
January, 1962, p.7. | |




oonsiderations disocussed in the preceeding paragraphs are tound
in the formal curriculum in the American college, The glacial
qualities of the college curriculum have been often enough
underscored not to require elaboration hores., In many ways
the prior questions«at least to the degree that in any given
institution the faculty control the currioculume~is the range
of intellectual and professional interests to be found in the
faculty. The "problem" of the curriculum will«.over the long
rin=-golve 1tself as the spectrum of faculty interests changes,
But this does ot mean that efforts should not be made
to press for changes in the formal curriculum. And one of the
questions which immediately arisss is whether primary reliance
should be placed on so=called "area studies’ cutting across
several disciplinary lines er "infusion" uf materisls drawn
from historical and contemporary contexts outside of Western |
civilization into established courses in the disciplines,

" These are mot, as should be obvious on & moment's
reflection, mutually exclusive alternatives, and the answer is
clearly that both should be encouraged, The argument for the
former is simply that any historical tradition or contemporary
 soolety exists as a totality and not a serdes of arbitrary
compartments reflecting the established academic disciplires.
It 4s relatively easier for the American student to identify |
relationships between the several conmpartments which he studies “
in discipline-oriented courses dealing with his own soclety
and tradition and far more difficult for hin to perforn this
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integrating process as he studies civilizations other than
his owm,

One way of giving curricular expression to the foregoing
argument is to insist that at some point in his formal
educational csreer, the American student be introduced to
another civilisation of world significance in its historical
development and of contemporary importance~-in its totelity,
"Infusion" of the academic disciplines<.resulting in a
cafeteria-style introduction to the world beyond Burope--is
not enough, |
| But it should be immediately added that every effort nesds
to be made to broaden the spectrum of interest in the principal
disciplinss in the social sciences and humsnities beyond a pree-
occupation with sxie particular aspect of Western civilization.
This is one way of making the disciplines more honest and less
susceptible to the intellectual fraud which has been & not wne
known phenomenon in times past when "universal' laws had been
advanced on the b;sis of evidence derived from only one of the
major civilizations of the world,

As the disciplines in the socﬁl sclences and humanities
broaden their range of concerne.a process which has c¢learly
already begun~~the process of "infusion" in the formal
ourriculum will come naturally because it will seem intellectually
relesvant to those faculty members who are involved in giving
expression to it in their own teaching. Any effort to broaden
opportunity for the study of the world beyond Europe must,




.13 -
therefors, be firuly rooted in the acadewic disciples as well.l¥

The faculty remains the key to any effort to break down
the provincialiam which s0 pervasively afflicts American
higher education. If lack of faculty interest is the major
inhibition to expansion of opportunities in the formal curricu-
lwn, lack of faculty campetence is the principal limitation on
exploiting affectively whatever opportunities now exist.

To bs sure, as the disciplines themselves change in
character and the conventional limits of graduste training are
broadened to inciude the study of other civilizations, the
problems which presently confront non-Europeszn studies in the
colleges will be significantly reduced. But the task of ene
larging competence by providing opportunities for gxisting
faculty will always be with us,

Those who take what might be regarded as the "purist
approach in the mattur of faculty training amiss the point, It
is unquestionably true that a higher order of competence is
achieved if a faculty member, in his graduats preparation for
teaching, embarks upon & program of area and discipline train-

- ing with aoquisition of the relevant linguistic skills., The sed

e manner in which so-called non-estern studies are saffecting
the academic disciplines is dsscribed in several contributions
to bigelow and Legters, op. cit, ~-for example, !ilton Singer,
"The Soclal Sciences in Non<iestern Studies,” and Albert H,
Marckward’,, "The Humanities and Fon-Western Studies." |
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fact remains, however, that the graduate centers in the
universities where such individuals sre trained are preparing
only a small fraction of what is needed even nowe--let alone
what will be required if thers is really significant expansion
of interest in the colleges, In some fields, the number of
persons trained is barely sufficient to keep tho major graduate
conters themselves adequately staffed and provide a small
"surplus” for deployment to a few of the larger universities
which are not necessarlly centers of graduste training and
research in ares studles, And even when an individual with the
kind of graduate training just described does venture into
undergraduate teaching, he rarely stays very long because of
the unsatisfactory intellectual terms of his employment,

Two major efforts are consequently required, One is a
oontinuing attack on the problem of intellectual and professional
isolation for the individual with adequate area training who
is teaching in a predominately undergraduate institution, HMore
opportunities for ressarch in the fiwld, access to library rve-
sources relevant to hls research interests (which are almost
never avallable on his own campus), and, continuing and more
meaningful contact with neighboring centers of advanced study
are orucial, Programs such as the New York State Faculty Scholars
in International Studiss and the Great lakes Colleges Association

faculty research program are essentiale.far wore sdequately
financed and far more widely available.
The other effort for which there is continuing need involves
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Hextending” an undergraduate teacher's existing competence in
a discipline to an aspect of that disoipline which deals with
an area of the world or historical tradition outside the peri.
moters of Western civilization., Faculty seminars during the
sumer and the academic year, fellowship programs to snable an
individual to be in residence at a major center for a year or
more, and overseas cpportunities of varying kinds are all
" required~-in abundance, The kinds of opportunities supported
bty the Ford Foundation among the Great Lakes Colleges,
Assoclated Colleges of the Midwest, and Southern Reglonal
Education Board, the efforts in New York State (partly supported
by the Ford Foundstion and partly by public funds) and elss-
whare, the NDEA postedoctoral programs sponsored by the U, S.
Office of Bducationw-all of these will have to be extended sub-
stantially if academic provincislism in owr colleges and uni-

versities is sver to bes surmounted,

Undergraduate ILynguage Study
One major need in any sustained effort to broaden American

" academic concern with the rest of the world is greatly enlarged
opportunity for the study of langusges in addit:lo:‘:{ to those
conventionally taught Western European ones., The problems are
formidable and should not be underestimated, By all odds the
most important is the lack of a sufficient mubu' of adequately
trained language teachers, |

A significant impetus to incressed opportunity for the
study of such languages in undergraduate institutions has been




“ 16 -

provided recently ty the expansion on a far more substantlal
scale of NDEA language and area centers at the undergraduate
level, Desirable as this development 1s, a word of caution
should be added, As organizing devices to encourage language
offerings and other aspects of academic development in new
fields of concern, language and area centers are in mmr ways
more suited to a university enviromment than to that of an un-
dergraduate institution, particularly smaller liberal arts
colleges, There is a real possiblllty of "distortlon" in
terms of the prosecution of these studles as highly separate
and speclalized ones with insufficlient relationship to the
overriding educational purposes of the college concerned.
Care in seeing that the study of non<European languages and re-
lated area studies is effectively integrated into the mainstreanm
of undergraduate education is required,

Whether thers can be a significant expansion.<even assume
ing that funds aro available«.of the NDEA-supported language
and area centers at the undergraduvate level is y' no means cere-

taine«at least for some languages where competent faculty are
veory scarce indeed, While certainly modest expansion of NDEA
centers should bs sought, other alternatives do need to be
explored, Among these is the possibility of encouraging students
from smaller colleges to study critical langusges at university
centers where they are normally offered--as found in the Princeton
program of junior-year study of critical languages or the much
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more modest New York State cooperative program’ in undergraduate
f study of neglected languages., Opportunities of this sort obe
viously could be expanded many times before a significant
number of students have access to opportunities for the study
of languagas othe» than Western European ones,

Knothor kind of approach is reflected in an experiment
conducted by Professor Peter BoydeBowman, formerly of Kalamazoo
Collego and now at the State University of Hew York at Buffalo.
The essences of the experiment is the independent study of
critical languages, using programmed materials and native
speakers under local faculty supervision and with external
exsmination,'> The possibilities which this approach offers
to undergraduate :lnstitutions»parﬁéulaﬂy in the face of
the shortage of qualified language teachers in critical lane
guages«-1s very challenging and exciting. An effort to exe
tend Boyd-Bowman's experience at Kalamagzoo Colleges to a
larger numbor of institutions is now underway in New York
and, if it 1s successful, it should be extended to other
parts of the country,

- TR T R T TR T e T R R R e e R T

Under present NDEA polioy for support of undergraduate
study of oritical languages, the rich get richer md the poor

T5Peter m -Bowman, Experiments with Taped Materials and Native
Informants to Develop for Small Colleges Some Programs of |
independent Study in the Neglected Lang ges, Kalamagoo,
Mioh,: Kahmzoo 001108‘. Sep’ ber, 1905 Mopu 291
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get poorer because support is limited to those students who
have had at least one yw of the hﬁguago and that in effect
limits the competition to students at for the most part lorger
universities where oritical langusges are taught, Independent
*utudy of these languages should help to alleviate the problem
by broadening ths range of institutions from which students
applying for fellowships for intensive summer language study
under NDEA may come. h

Independent study of critical languages may also change
the pattern of work done under programs like the Princeton

Junior year plan. iore and more, students may come to
Princeton with one or two years of a critical languege ace
quired through independent study, focusing at Princeton on more
sdvanced levels of language work which are likely to be avail
able only at the larger university centers, Thua it would
appoar that the need for programs like the Princeton plan will
oontinue for a long time into the future and are not neces-

sarily a temporary expedient.

Qther Opportunities for Students

A eritical problem confronting the future development of
non-Buropean studies at all levels of Americen education in-
volvn the attraction of intellectual talont in the faca ot
Mm ccnpeti'uon from a variety of other qmrtars in Americm

aocioty. This in turn impl:las that there will ba especially

wohallong:lng opportunitios for particularly able students.
 One such offort is reflected in the Columbia-Cornell.

Harvard-Tllinods Letir Anerican Sumer Pleld Work Frogram for
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Undergraduate Students., This provides for a sumer of
anthropological work in the fislde-in seversl parts of Latin

America-=preceeded by a yeer of careful preparation, insluding
language training if that is necessary. Such opportunities
should be developed in other parts of the world and opened up
to able students from a variety of institutions,
| Still another kind of opportunity for the umisually
promising student is found in the Semior Seminar Program in
Oriental Studies at Columbia., In curricular terms, this
constitutes an effort to provide "integration" of materials
derived from several courses in different disciplines but focused
on a common area or historical tradition, The effectiveness
of the Columbia Senior Seminars depend very much on the large
concentration of faculty resources available at Columbia as a
major center of advance training end research., While it would
bs difficult for a smaller institution to organize a seminar
with these rich resources, the poasibility of developing cooperative
: roiationships between smaller collsges and larger neighboring
univ;rsities should be encouraged. The Colymbia Senior Seminars
are already open on a limited basis to exceptionally well prepared
students from neighboring colleges in the New York metropolitan
ares. This kind of pattern could well be duplicated across
' the country. Title III of the new Higher Educwuti‘on Act may
offer, through its provisions for assistance to "devolopiﬁg“ |
undergraduate institutions, import(nt opportunities for the |
expansion of this sort of opportunity for promising undergradustes,




The library is the cornerstone of any academic entere
prise, Library needs are all the greater in studies of the

world beyond Europe because of past neglect,
The single most important need is for more money with
"which to buy books. Here again, the new Higher Bducation Actwe
under Title IZe-should offer useful support and encouragement.,
Colleges themselves will allocate a growing proportion of their
library furds for this purnnse as more and more of their
faculty are propared to grant first class citizenship in the
humane polity to the study of presently neglected areas and
traditions,
After money for bocks comes help to the college librarian
in a great varioty of ways. Bibliographical guidance and
assistance in acquisitions are clearly essential. The outeof-
print book probleme<which will only grow more severe in the
future as more and more libraries become interested in non-
Buropean areas of the world-~demands attention., And consideration
tion needs to be given soon to the role pf non-iJestern European
| language materiais in undergraduate libraries, This is not as
Lfanciful as it may seem if one remembers that a couple of
decades ago almost no 1ibrary outside of the major university
centers were collecting materials in Russian. |
For ‘virtuullj' all college libmriaiw.* the world beyond | |
. Barope represent: a ____g _:l_n_cu Special opportunities nesd
to be crested for the college ubm.un. The p.ttm of the

§ . - I -
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week-long conference or institute organized by the Great Lakes
Colleges Association in June 1965, should be axtended to other
parts of the country. {(Plans are now being explored for a
second such pr»ogram as a cooperative venture between the
Connectlcut Valley Colleges and the University of the State ot
New York,) In tﬂese and other efforts to work with the |
‘professianal constituency of college libraries, the recent
formation of a standing coomittee on library resources on
foreign area studies by the College Id:brary Section of the
Association of College and Research Libraries is an encourag-
ing step forwards Thls conmittee shouild provide leadership in
the college library field for various undertakings to strength.
on library resources in area studies.

As demand in the colleges grows for materials for student
use on _neglected areas and traditions, so will the supply of
materials, Indeed, the explosion of paperback publishing on
Asia, Africa, latin America, and the Soviet Union in recent years |
is testimony to this (2:'4.11:\:113'l:.ance.:"6 Special efforts will have
to be made to develop certain kinds of visusl materials useful.

TBDavid H, Andrews, comp., and T. H. Hillmon, ed., Latin America:
A_Bibliography of Paperback Books, Wackington: Hispanic
Foundation, Library of Congress, 1964; Cynthia 7. Morehouse,
comp., Paperbound E_g%ks on Asis, Ann Arbor, Mich: Association
for Asian Studies, 1963; Paul Rosenblum, comp., Checkliist of

rbound Books on Africa, Albany and New York: University

- of the State of New York and African Studies Association, 1965;
Sherman D. Spector, comp., Checklist of Paperbound ks on
Russia, Albany: University of the State of New York, 1904,
These checklists are distributed by the Foreign Area Materisls
Conter, 1790 Broadway, New York, N. Y. -
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in undergraduate teaching where these are not readily availe

able ard in other ways to see that needs for particular kinds
of materlals are met, One such experimsntal approach is a
Joint New York«California pilot project to develop educational
materials in India on Indian life and culture for use in
American schools and colleges; if this project proves success- |
ful, it should be repeated in cher major areas of the world,

A_Progrewm for the Future

What does all of the foregoing mean--measured in at least

- approximate quantitative terms over, say, the next decade. To

atteinpt an answer to such a question involves identifying the
ultimate objective.

If academic provincialism in ouwr colleges and universities
is to be effectively and decisively surmounted, we must provide
meaningful opportunities for all undergraduates to stu’y the
role of the United States in a rapidly changing revolutionary
world and to study in significant depth at least one civilizae
tion patterned differently from their own. In addition, a
significant numbar of students should have the opportunity
to study in some depth the langusge, history, and culture of

‘& major non-European area of the worlde-leading to further

graduate training and professional careerse-~academic, or

otherwise--in the world beyond Europe.

The problem in essence is how to achisve a critical mass

~of interest on a part:lcnlar ‘c'mpns which will be selfgenerating

e
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in the future and to malc> a significant impaot upon the

disciplines within the general context of American higher

- education so that the study of areas of the world outside the
perimeters of Western civilisation will no longer be considered,
as they all too often are at present, somewhat exotic and
esoteric. Any attack on these problems must be multi-faceted
and certainly include the following elements: 1) "seducing”
the leadership of our colleges; 2) planning curricular change;

' 3) extending faculty interest and compstence; 4) attracting
more trained faculty to undergraduate institutions; 5) devele
oping library resources; and 6) enlarging opportunities for stue
dents, It must also affect significantly the total universe of
mdcm higher educstione=some 2,000 colleges and universzities,

1) Seducing leadership in the collages. There are several
approaches to "seduclng" the leadership in our colleges. Ine
troducing college presidents, deans, and senior faculty members
to major works in literature and thought of a non-European
tradition--such as has been tried at the Pinebrook ard Pugwash
conferences««is certainly ane.j‘? If shorteterm opportunities
were provided for 10,000 key college administrators and senior
faculty over the next ten years--at $100 a person--$l million
would ‘be required,

"Guided” or planned periods of obssrvation abroad-~which
might follow the kind of opportunity contemplated in the

TMVard Tiorehouse, "The Pinebrook m:porzlmnt. Jibergl BEducetion,
December, 1964,
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precesding paragraphe-are another means of "seducing” the
leadership in the colleges. Allowing $2000 a person for this
kind of experience, $10 million would be required for 5000
individuals,

A third approache.which also offers concrete help on
problens of curriculum planning and change-«is the kind of
consulting service to undergraduate institutions recently
initiated by Education and World Affairs, At least 35 million
would be required over the next decade to underwrite this
kind of service,

2) Planning curricular change. If the academic discie
plines are to be encouraged to broaden their spectrum of ine
terest to include more of the rest of the world, one approach
might be to establish a series of "discipline working groups'e.
composed of' some of the very strongest individuals in each of
the disciplines. These and related endeavors along the lines
of some of the major curriculum reform projects in the natural
sclences should have at least $5 million over the next decade
. possibly more.

3) IExtendirx Faculty Competence gnd Interest. lajor
categories of opporiunity include on-campus seminars, short
term conferences, individual reading grants, grants for course

develoment, and off-campus fellowships abroad or at American
university centers during the academioc year, as well as sumter
oppertunities here and oversess.
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aiy over the next 10 years, 1000 on-campus seminars were
organized, $10 million would be required, caleulating the cost
of each seminar at spproximately $10,000 (with a modest stipend
to the participating faculty and not any released time,) For
individual reading grants, course development grants, and
similar activities, as many as 20,000 faoulty members should
be given such oprortunities if a gonuinely wide-spread elim.
ination of academic provincialism is to be achieved in the
next decade, Figured at the cost of approximately $2000 each,
$20 million would be required. |

Academic<year fellowships for faculty members extenaing an
established competence irn & discipline to an area of the world
outside the perimeters of Western civilization should be
adequately budgeted to allow both for a residence at a major
university center in this country and a period of study and
observaticn abroad. $30 million would provide, over the next
decade, between 1500 and 2000 such awards, estimated at between
$15,000 and $20,000 each, Summer opportunities to participate
in special faculty seminars both in the United States and
abroad should be availsble to as many as 20,000 faculty members,.
$40 million shouid be allocated to underwrite these programs
on the basis of $2000 as the averige cost for each perticipant.

L) Attractiy

The essential problem here is improving the intellectual terms
of employment by making undergraduste teaching more attractive
and revarding to the individual with scholarly training on an ares
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of the world or cultural tradition largely neglected by
American schools and colleges. 5000 grants of $4000 each to
cover released time for research and/or ror further develop-
ment of undergraduate courses would require $20 million.

A related offort to attrrot younger faculty menbers
trained at mm“ﬁniwr‘sif‘y centers of von.European studies
to undergraduste institutions would involve an "apprentice
scheme” over, sey a five-year psriod..with a substantially
lighter teaching lload, time off for research in the field, and
the like-.ic help make the undergraduate teachirg situation
more attractive than a post in a larger university center with
a graduate program. If such underwriting were provided over
a five year perloc for a total of $40,000 per individual,
$20 million would s required to underwnrite 500 such individuals
in a ten year period,

5) Strengthen Resources, Because of long
neglect in the development of library holdings in past years,
a major effort is required, Quite apart from needs for
Ubrarian training and anciliary services in the out-or-print
book and gerneral bibliography field an average of at lsast
$5000 & year (to be matched by an equal amount by the recipient

college) showld be provided over a ten.yocar pericd to bring

a level comparable to holdings on Western Europe and the United
States. $100 million would be-yequired to underwrite this

|
!
collections on various non.European areas of the world up to : {
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formula in 2,000 colleges and universities-.with some flexi.
bility so that larger institutions might receive support up
to perhaps $10,000 on & matching basis in recognition of
the faot that amallesr institutions probably would not take
advantage of the full amount which would be available to them
because of the matching requirenent,

6) Opporiusities for (
to existing programs of support for intensive language study
by undergraduates and general scholarship programs, loan funds,
and other typex or financial assistance available through ilhe

federal govermment, several of the states, and other sources,

thers should be resources available to underwrite experimental
programs for exceptionally promising undergraduate students
and surmer fleld work opportunities, Calculating the cost of
such programs at approximately $1000 per student, $50 million
would be required in the next decads to provide such opportuni-
ties for 50,000 especially able undergraduate students.

The scope of these efforts can be sumarized thus:

%; Seducing leadership in the colleges $16 million

Planning curricular change "

5
3) Extending faculty competence and interest 100 "
k) Attracting more trained faculty to

smaller colleges 40 "
5) St .ngthening library resources 100
6) Opportunities for undergraduate students 50 __»
Iotal for the next decsde $311 million

This figure is nct as large as i+ seems ai first glance
since these efforts sxe to be spread over a ten-year period.
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It is nonetheless still far larger than what has been available
heretofore, But the objective must be kept clearly in view,
What we are seeking 1s an intelleotusl revolviion in our
colleges and universities. When the ultimate objective is
that far«resching and the universe with which we are concerned
is 50 extensive, the price comes high,

Ihe American Dilesma

Guanar lyrdal, in his classic study of the American
Negro two decades ago, identi”ied the vicious circle confronte
ing the Negro in American scciety.la Events in more recent
years have underscored this dilemna, There is widespread
rpcognitzlLe‘n now that unless the Negro, so long excluded from
nary important educational and other opportunities in American
life, is given special opportunities, it will be impossible
to redress the imbalance, |

This is the heart of the matter as well in any attempt to
mount an attack on academioc provincialism in American colleges
and universities. Unless special recognition and support
are given to those who seek to broaden our intellectusl and
oultural horizons the insularity of the dominant majority of
our facultiosm-who in the lust analysis chart the educationsl
course of our colleges and univmiuqh-uill never be

TGurnar Fyrda', Ap Amsricar Dilems, New York: Harper, 194k,
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successfully challenged. This support must be given over a
long enough period of time and in the general order of magnitude
indicated in the preceeding paragraphs or slse the "eritical
mass” of academic interest.-essential to self-generating efforts
in future decades«-will never be achieved on individual college
campuses,

This, then, is the dilumma which confronts us in the years
imediately sheade-special "privilege™ in order to redress past
imbalance and break through the vicious sirele of parochialism
which presently afflicts American colleges and universities.
For what is required is & long, sustained undertaking involving
endeavor on many different fronts. Those who are faint of
heart may take courage from thess words of Sir Eric Ashby in
commenting on the lung struggie which the natural soiences
had to endure to achisve their place in the academic firmament
Just a few decades ago:

Thuse~after a long lag--did British universities

adapt themselves to the scientific revolution, The new

philosopky had come full circle, It began with Bacon,

Harvey, Boyle, and Newton. In the Irench Academy it was

enriched by Lavoisier. It crossed the Rhine to Germany,

where it was for the first time implanted in the univerw
sities,,..Throughout the rineteenth century, in everw

- increasing flood, this German interpretation of the new
philosophy peretrated and psrmeated the English universi.
ties. It reached Oxford and Cambridge already in tae

tide of reforn....A profound metamorphosis had taken place
in British universities, r

o QP oy PPeo 4Ol .
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Satting:

Since World War II there has been an inoreasing interest in language
and ares studies among American colleges and universities. Impelled by a
natlonal shortag: of trcined specialists on nonWestern areas, the emphasis
was placed initially upon graduate education through the establishment of
language and area centers. As the critical shortsge of trained area 8pe-
clalists began to wane, the focus of attention shifted. Throughout the
country, colleges ani universities began to explore ways to add an interi
national dimension to what was previously an asseht:hlly Americane-or at
best Western-«oriented undergraduats curriculum,

In a less-publicired manner, the secondsry schools have been quietly
undergoing a similar self-appraisal., While it is possible to trace the
school's interest in International relations and aroo. studies to World War
II, during the past decads thers has besn a significant gain in both the
quantity and quality of instruction given to non-Western areas of the |
world, This can be observed in the subshhthl increase in the numbers and

percontage of high schocl students enrolled in mcv*arn foreign languagaa:
it is also ovidont-o-tm:ugh less drmtica.dyw:ln tho ohnncn thqt have
takouphco 1ntho tcaolmgotcocm atudiu ‘
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The fact that these changes were taking place at the same time, and
in some cases before, similar efforts were veing made in undergraduste edu-
cation is significant, for it underouts ths notion that the schools wait
until knowledge and inspiration seep down to them from higher education.

Serving a different clientele, expressing different goals, and occue
Pying a different place in American society, the schools may borrow from
the experience of higher education but they tand to modify this experience
to fit their own objectives. Education for the masses remains the princi.
pal concern of secondary schools, Training students to becoma tax«paying,
law~abiding, inoomauearning s lelsure~enjoying members of adult society
seems to direct most of what is planned by school officisls. Even a cole
legs preparatory program is viewed in a sami-vocational manvsr, as the
principal effcrt is to provide students with the courses that are re-
quired for college entrance ard with the skills students will need in
order to perform successfully as undergraduates.

Utilitarianism rather than humanism or scientism tends to underlie
most of what the schools do, Therefore, schools teach about the non<West
in order to pramote "international understanding" or to "proM studonts |
for citizenship in a nation beset with foreign problems." Foreign lan-
guages are stressed for collsga.hound studente bamusg proficlency in a
language is rapidly becoming a major criteria for coliege entrance. Only
rarely does one hear school adninistrators or curriculum piannars Justity
a study of non<-Western areas because each child should have the opportune
ity to test and welgh his own culture by messuring it against another, or

'Wbocause one way to verify social science postulates is to test them agdnst
othor kind- of human society than those on which thq were based,
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Hore often than not, the objectives underlying the inclusion of a unit
or course of study on a non-ilestern area is stated in tems of the national
interest rather than what it will do for the child, ‘Iherafore, un:.lts or
courses on Cormunism and the USSR became popular because '"we must learn to
get along with the Russians" or, more often, "the USSR is our enemy and we
must learn how to cope with the Soviets." |

One can better understand the reasons for the differences between the
collegek and the secondary schools if one recognizes the different posi-
tions they hold in soclety. American collsges and univers:@ties stand like
feudal kingdoms. Change in an American university is retarded primarily
by tradition, staff deficiencies, lack of money, and nearesighted adminise
trators. The schools have ail these plus others the colleges can avoid.
Not only are courses and requirements for graduation of?‘.en set by the
state, but the schools carry the special burden of transmitting the culture
and mores of the communities in vhich they are Jlocated, Whereas universie
tles are sometimes described as islands of culture in seas of drabness, no
auch chargas are leveled at secondary schools. They tend to be as dull or
a8 enlightenad as the populcco they serve, bocauso they are expected to
) bo that way. ‘

It is no secret that the best public secendary sehools are in the ;
| wealtl'\v suburbs surrounding large metropolitan areas and on university
campuses. In such sat‘b:lngs a premimn 1s placed on oxperimentation and
innovation. liost cmunities however, expect their schools to be suffi- |
cient]y in step with the t:\mes to assure their graduates admission to col-‘ |
lege nwmut departing too far fran traditional patterns of belief and

H custon, merefore. curriculm change tends to occur rapidly on]y when tho
| comnnity 13 ag*eod upon tho necessity for chango. 'ropics or oourses o
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which are controversial, or concerning which there is a negative attitude,
rarely find thelr way into the schools.

Any discussion on the place of language and area studies in the 86C=
ondary schools must nov lose sight of the setting in which such instruction
is to take place. In moving from a college to a secondary school environe
ment new problems will be faced, new objectives will be required, adjust-
ments in organigzation and content will be necessary.

1’@@ ' F;réigﬁ Ia:_r_g: uéges;

| Although some experiments are underway to include tsaching about other
cﬁltures in all courses and ﬁ(g,mde Jevels in the schools.l the subjecis of
the secondary schooi cmicﬁm which are most vulnerable to the ﬁdoption
of the area approach sre modern foreign languages and the social studies.,
This paper is limited to an examination of these two fields.

Since 1958, the muibers of secondary school students enrolled in mod-
ern foreign languages has grown significantly. From 1958 to 1963, total
public high school enrollments (grades 9-12) incressed by more than one~
third, from 7.897.232 to 10 ,750,081. During the same period, enroliments
in modem foreign languages more than doubled. In 1958, about one of six
high ‘school éfudents were enrolled in a modern foreign language; by 1963
~ the ratio was more than one of four. If ‘classical ianguages are added to
the enrollments in modesn forelgn hnguages. almost one~third of all pube
lic high school students in 196} were studving a foreign language .3
| Spanish with 38.6 percent of the total er\rollment 1n all toreign lan-
guages and Fren..h with 32¢6 percent led all other fore:lgn languages. Span-

4sh and Frem.h were followed by Latin with 19.6 percent and German with
7.5 percent. No other hnguage had oven 1 percent of the foreign langu..ge |
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enrollment. Russian, which increased 431.5 percent between '1958 and 1963,
had only .6 percent of the foreign language enrollment with 21,551 students,
With the exosption of Spanish, the languages that are usually consid-
ered as baslec %o area studles were poorly represented among secondary school
language offerings in 1963, Although German and French are necessary for

- African studies, their inclusion :in the secondary school surriculum had

1ittle or nothing to do with Africa. Chinese, Japanese, Arab:*‘c; ‘Hindl toe
gother made up less than .3 percent of the total foreign language enroll-
ment in 1963,

Fredorick Jackson has rej:orted the effsris underway to oxpand the study

of Chinese and Japanese languages in socondary schools in the United States .l"

With few excoptions schools offering Chinese and Japanrese are locsted in
mstropolitan centers and/or near major universities, Harvard, Yale, Colume

bla, Seton Hall, San Francisco State College, tha University of Southern

 California, end Washington University at St. Louls are seven universities

that have divoted inuch time and energy to establishing Chinese and .Japénesa
language programs in secondary schools, If similar expenditures of funds |
and energy conl‘nue into the future, it is likely %t ﬁx_e numbers of schbola o
offering Chiness and Japanese will grow. | o

| The interest on the part of scme universities to" expand thé teiching |
of Chinese énd Japanese in éecondary schools affords | an _oﬁportunity to come
pare the views of college professors with that of school administrators on

- the place of foreign language in secondary schools. Professors of Asian

languages assert that “‘mastering Chihe"sq and Japanese is not oasy. There-
fore, they argue that students should bégin to study the hnguigés 28 early o

a8 possible in order to take advantage of more advanced courses when they

arrive at college,




School administrators respond by noting that the number of colleges
and universities offering Chinese and Japanese is severely limited, A
high school student has no assurance that the college he attends will offer
Chinese and Japanese. The decision to study Chinese 4n high school is a
decision not to study something else. In order to make worthwhile the
intensive effort rsquired to master the language, the student should be
confidcnt that he will be able to put his language ability to use either
in college and/or in his profession.

The schools find it difficult to justify the teach*ng of Chinese and
Japanase or any other language for the purpose of helping students understand
the culture of an ares, or why the United Statos is involved there, PMirst
of all, students must know the language very well before they are sble to
gain a better grasp of the customs, beliefs, and lite-styles of a people
through reading criginal accounts than they can obtain from good translations.
Secordly, while language teachers give lip service to the importance of
teaching about the culture of the ares, in practice almost gll the available
class time is devoted to tiie mechenics of learning the language. Thirdly,
it is obvious that only a relatively small proportion of the student bedy
will study Chinese, or Japanese; or Russian, or any other single language.
Therefore, if the language classes are assigned the roabona:lb:ll.tty for rro-
viding instruction on the oculture of an area, only a few students will learn
about any one area.

It 1s worth noting that some college administrators argue that given
the acute national shortage of competent teachers of Oriental languages,
available resources should be concentrated toward training oéucgo il.n-truo-
tors. | | |
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If the soclal studies is to assume the major responsibility for teach~
ing about. non-Western areas in the secondary schools, at least three factors
must be present: 1) specially designed coursss on non-Western areas or at
least courses in which units on the nonuWset can be included; 2) books and
othor materials on nonsWestern areas for both teachers and students; and 3)
well~trained teachers who are knowledgeable about one or more non-Western
areas,

A study published in 1963 by the North Central Association Foroign
Relations Project inlicates the courses offered in secondary school studies.s
The NCA survey revealed that the pattern of course offerings in the social
studies has changed little since the 1920's, Civics is still the most pope
ular course offered at the ninth grade, World History at the tenth, American

History at the eleventh, and either a cae-year ccirse in American social,
% political, and economic problems, or a one«year course in American Governe
ment, or a cambination of one-semester of Goverrment and one-semester of
Economics at the twelfth grade.

Seventy-five percent of the schools reporting required from ‘four to
8ix semesters of social studlies, Among the 368 schools that responded to
the survey, American History was required in 99 percent, Goverrment in 45
percent, World History in 35 percent, Problems of Democracy in 30 percent,
Civics in slightly less than 30 percent and Economics in 16 percent, The
most common pattern was to require social studies at the eleventh and
twelfth grades, with the next most common pattern to require social studiiss
at tenth, sleventh, and twelfth grades.

World History*"is the most frequently offered elective course in the
secondary school social studies. Only three percent of the schools re-
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porting did not offer it. The trend is to make World History a requirement
as during the decade between 1953 and 1962 the vercentage of large city
school systems requiring World History grew from 26 percent to 60 porécnt-.s
After World History, the most comionly offered elective courses are kconocume
los (39 percent, required in an additional 16 percent of the schools)
Problems of Democracy (25 percent, required in an additional 30 percent of
the schools) and Govermment (11 percent, required in an additional 45 per=
cent of the schools). Adding Geography, International Relations, and So=
clology to the list includes almost the full range of courses avallable to
secondary school students.’ International Relations, i1equired in 2 percent
of the schools and offered as an elective in 16 percent \‘of the othars, has
been increasing rapidly in popularity, as almost a th:lrd‘of the schools
indicated the course had been added since 1961,

Although course titles kave remained essentlally the same since the
1920*s, there is some ovidence to indicate that teachers are glving increas.
ing attention to non-Western areas within their courses. The NCA survij
asked teachers of four courses-=Problems of Democracy, American History,
World History, and Economicse~to indicate whether they did or did not ine
clude units on international problems, or on non-Western areas of the
world., Whan one examines ’vtheir responses, it is apparent that high school
students are being "exposed" to non-Western areas, For example, of the
320 schools in the sample which offered World History, the percentags of
schools including separate units of a wesk or more in esch of the non-Weste
ern areas was as follows: Soviet Unlon, 82 percent; Latin American, 73
percert; Middle East, 72 percent; China, 68 porcénté Africe, 57 percent;
india, 57 percent; Japan, 53 percent; Southeast As:h.‘ 50 percent. A more
recent ‘stub by Aurie N, Dunlap suggests the achogh may now be giving




even more attentior to topics related to international and intsreultural
relations than they were iu 1963.8 While one might conclude after a oloser
examination of what is being taught that the present sffort is inadequate,
it 1s clear that opportunities for students to learn about the non-West are
already available.

One featurs of the above description requires special attention., In
the schools as in the colleges it is necessary to decide whether it is best
to create new courses or to Lniiltrate existing courses. There is no one
answer to this question, However, itew course cfferings in secondary social
studles tend to begin as electives and ars teken by relatively few students,
If one hopes to reach the maxirum number of stuients, it may be wise to
attenpt to infiltrate or redesign existing courses that are already required.
World History is widergoing just such a transformstion. Traditionally, the
World History course has Leen taught as the history of Western Furops.
Presently more and more time is being given to non<Western areas within the
traditional World History coursé at the same time that World History is
changing from an elective to a required course,

Two examples may highlight vhat is happsning to the World History course
as woll as to demonstrate the role qtates can play in providing leadership
for such changes, In 1958, the State Council of Education in Fennsylvania
approved a requirement that begimning with June, 1961, all high school
pupils in Pernsylvania must have at least one semester of world cultures
for graduation, The Department of Public Instruction recommended that high
schools oftsr two semesters. The result is that the traditional World His-

tory course has bean revised in Pennsylvania to include at least one semes-
ter on non<Western areas. The two units prepared by the State Dopnrtmnt
of Public Instruction and most commonly oiiered are Chinas and India. Each
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unit attempts to draw upon history, political science, geography, economics,
sociology, and the humanities for its content,’

The State of Wisconsin 1s now urging its schools to adopt a two-year
sequence in World History at the eighth and ninth grades, one year of which
would be given to non-Western areas. The Wisconsin program encourages
schools to use concepts from all the social sclences in planning their units
on non-Wertern areas rather than relying solely on the history of the area 10

Despite the new state requirements, course titles, and study guides,
those who work closely with the schools know that the best way to learn what
a teachor includes in his course is to look at the teitbook and any supplee
mentary books he has for his students to read., Whether the course is called
World History or World Cultures, 1f the teacher is using a World Geography
text, it 1s almost certain that his students will spend most of their time
studying geography. Therefore, an examination of trends in course titles
is incomplete and perhaps misleading without a concomitant glance at the
books and materials on the non-West that are availstle for students to read.

Over the past decade there has been a remarkable increase in the qual-
ity and quantity of books and materisls available for use in teaching about
the non<Western world. While prolishers are often reluctant to pusk far in
advance of what the schools are ready to purchase, once the trend had bee

come clear, the publishers responded with what can only te cxlled a deluge
of materials on non<lestern areas. Not only huive traditional texts been
' revised so as t give more attention to the non<West, but teachers can

choose from a wids variety of paperbacks to supplement the vequired reade
ing in their chgsn. Films, tilmstrips, transparencies for the ovérhaad“

projector, tape recordings, and records add to the variety of materials
oasily accessible to teachers.
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The vast quantity of excellent materials presently available makes
futile any attenpt to provide a description or even a listing of what a
teacher might wish to use, However, it might be useful to pick out a few
exanples that pioneered and set the stage for the current bonanza as well
as to desoribe some efforts underwsy which, aithough still in the experimen-
tal or planning stage, offer some insight into what lies ahead.

Prior to 1955, any instruction in the schools about the non-Western
world began with the same basic pramise; the world is a dangerous place
and we must learn to get along with our fellow man, whatever his nationale
ity. As a result, teachers tended ts blur over the differences which sope
arate nations, to igriore factors of national interest and power, and to
approach questions of international relations with a kind of virginal
innocence and idealism. This approach, although useful in helping stu-
dents establish goals for which the world should strive, did little to make
the present world more understandable.

In an attempt to bridge the gap between what the students usually
studied about the world in their classes and what they read about in the
newspapers, the NCA Foreign Relations Project was founded in 1955. Over
the decads of its existonce, the Project has produced eleven pamphlets,
esach of which concentrates on o.n area of the world. Widely used through
the country, these pamphlets are more often included as separate units in
World History, imerican History, or Problems of Democracy courses than as
the basic text for an Internationsl Relations course., Millions of high
school youngsters have become aoquainted with some aspect of the non-Western
world by the inclusion of one or move of these Foreign Relations pemphlets B
in their required courses in social studies. o

“Although the mrincipal thrust of the 'l‘o”,ignr Relations Project has been
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on America's stake or role in world affairs, each of the regional pamphlets
incorporates some elements of the area approach, the assumption being that
a student cannot make rational judgments ahout American foreign policy until
he has some minimum understanding of the geography, history, oulture, ecoe-
nomic and political systems of the region he is studying.

In 1962, a book appearsd which has had & msior effect on the high
school World History course. This text, A _Global Histovy of Man by Leften
Stavrisnos and others, was not the firat Worid History textbook to break
from a Western European approach to include chapters cn the non<West.,
Stavrianos' primary contribution was to provide a new perspective for a
course which had become almost wmanageable under the pressures to include
more and ‘mc:ru~ topics and areas. Stavrianos attempted &« giobal history,
describing the history of man as it wizht have appeared to an observor frow
Mars rather than how it appeared to a Frenchman, an Englishman, or an
American, He boldly tried to make some sense of the past. ruthlessly cut.
ting out what he deemed extransous, and emphasizing those threads that he
wanted a student to retain. By using a "Flashback" technique, he included
only that history which he belleved was needed to explain the present. By
avolding a dstailed chronological narrative, Stavrianos freed space for a
description of the geography, economic system, political system, and culture
of each of the regions he included in his book, |

Although the Foreign Relations Project, the Stavrianos book and others
have done much to improve the teaching about the non-Western world in the
secondary school social studies, there are indications that even _reater

financed by ths United States Office of Education under Pm:)oot Social
studiumdthohlatiom Sc;mrmmn L
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At Carnegis Institute of Technology. university scholars and high school
teachers are working together to prepare a four-year sequential and cumulse
tive curriculum in the soclal studies for able students, grades nine through
twelve. The ninth grade course consists of a one-semester course in Compare
ative Political Systems and a one-semester course on Comparative Economic
Systems. The approach in both courses, which compare primitive, Soviet snd
Americen systems, is more analytical than descriptive, more behavioral than
institutional.

In Comparative Political Systesis, students consider four major issues:
Who are the leaders? How are decisions made? What is the role of the ine
dividual citizon? How is the political system related tn the underlying

~ ideology? Hopefully students will acquire a battery of analytical questions
they can use to study other political systems.

The Carnegle Fﬂro,jeét's tenth grade course consists of a one-senester
survey of the developiient of political, sccial, and economic systems in the
West, and & one-semester course on four non-Western culture areas: Brazil,
Indla, China, and the Republic of South Africa. Each unit begins with a
stucy of the traditional culture, touches quickly on %he impact of the West,
and concentrates on one facet of contemporary 1life in the area;. The attempt
is made throughout to deseribe each culture according to the following cone
stituent parts: its technical order, economic order, social system, powes
system, and sccred system, |

. By harnessing various disciplinary approaches to the study of each s0e
clety, the Carnegie Tech project hopes to accomplish in a modest way what
__ the greduate sres studies centers atrive for in principle: a student who
is able to perceive a culture as a whole, |
| Instead of designing new courses to be introduced into the secondary

Ay
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school curriculwn, the Anthropslogy Curriculum Study Project is seeking to
infuse existing world history courses with units on anthropolegy, meny of
these devoted to the non«West. Although little of the Project's work has
boon published, éomo predictions are possible., Units are being preapared

on Latin America, Africa, and the Middle East. The African unit will include

a case study of & Nupe village, a book of readings on othor African socie~
tles so that the student is not lef't with the impression thet all African
oultures resemble the Nupa, and recorded conversations with anthropologists
in which they describe how they work in Africa. The Kiddle East unit cone
sists of "tin types" which represent certain typical Middle Dasternerse=
for example, a Bedouin who has gone to work in an oil field, or a Turkish
peasant woman, or a Moroccan opium dealer, In addition the unit will ine
clude some crisis situations in the Middle East which it is hoped will ile
luninate the temsions botween the traditional and modern in that area.

The Asian Studies (urriculum Project at the University of California
is preparing materials cn Asia for use in the schoolss The Project is
moving along a broad front: the preﬁaration of guides foi? teachers, units
on Asia which can be used in the elementary school, an elective course on
Asia for the twelfth grade, and units to be plugged into existing World
History courses,

The World History dosign is especially interesting. The goal is to
propare materials that toachers can give students that will lead to & come
parative study of customs and institutions normelly examined through Weste
‘otn perspectives only Feud’aliam. for example, is usually examined through
the ldealized French model, The California M;}mﬁ will provide an oppore
tunity for World History students to compare Western feudelism with feue
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The Unirergity of Ill:iqnois is developing materials for a three-year
sequence for grades eight through ten. The eighth grade course consists
of three broad units on the family, on political systems, and on economic
systems., In the family unit students study the family as an institution,
examining its function and purpose in colonial America, in modern America,

ard in a north Indlan village. The ninth and tenth grade courses comprise
| a two«year sequence in Wofld History, with the ninth year given primarily
to a study of Western Europe and the tenth grade to units on the none
Western world,

The fact that the four projects deseribed above are adequately= |
financed and are thereby able to draw on resources not riormally available
to individual schools or to individual authors tends to bring them to pube
lic attention, Nevertheless, there are many other less-pubiicized efforts
going on as well that seem to be moving along similar paths.

- Despite all the efforts being made to provide courses which include a
treatuient of the nonJWest and to publish books and materials on the none
Western world for students and teachers, success will not be achieved until
there are teachers who have teen adequately trained for the task, Since it
is knowm that the colleges did universities have only Pecently given attone
tion to ihcludj.ng instruction on non<Western areas. in yund‘ergraduato educa-
, tion, it is obﬁous that the vaéﬁ majority of secondary schooi teachers
have not had co‘ursos that wou’.ld equip them for their new responaibilities.

The idec that teachere w:l.ll require retraining if they are to teach
i about unfamiliar areas of the world is not naw. What 1s new is that t‘or
the first time adequate financlal resources are becoming available to ace
oomplish the task ‘of retraining elementary and sacbndary school teachers, |
- Approximately ':o.‘deoado ago the Asia Society took the lead by providing
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runds to universitiss and colleges, emabling them to establish swmer in-
stitutes for high school teachers. In addition, the Asia Socisty prepared

~ teacher "kits", bibliographies of books and films, and a variety of other

alds intended to aselst a busy teacher “ryirg to do a better jJob of teache
irg about Asia. Ihe "Asia in the Classroom Project" encouraged some schools
to offer courses on Asla where none hed existed before. Throvgh its own
prograns and by providing funds to support the efforts of others, the Asis
Society has contributed significantly to teaching about Asia in secondary
schools across the country.

Other groups have been interested in exterding the teachers! knowledge
of non<Western areas. The NCA Foreign Relatiors Project has conducted a |
number of three-day seminars for teachers throughout the mid-West, provide
ing a first introduction to the study of the non.Western world for many

teachers, The Service Center for Teachers of History of the American Hise

torical Association has assisted both through the publication of the Service
Center pamphlets and by its support for conferences for high school teacher’s
held on university campuses. The opportunities available to secondary |
qachool teachers under the Fulbright«<Hays programs which enable soclal stude
des teachers to tsach abroad for an academic year or to participate in sume
mer seminars in Brazil, Indls, Africa, and Iran as well as some countri: ;s
of West:rn BEurope have undoubtedly had an important effect on those teach-
ors uho have been privileged to participate.

' The best state-wide program for preparing teachers to teach about the

" non<West is that being sponsored by the State Departnent of Education in

‘Newr York. - Not only has atpention been ‘given to providing an international
dimension to the pre-service education of teachers, but ineservice programs
have been launched as well, Summer institutes, academic-ysar courses, and
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special conferences are just a few of the activities that have enabied hune -
dreds of secondary school soclal studies teachers to increase their knowledge
of the non-Western vorld. Some teachers have been selected to stuc’Lv abroad
under thjs program,
Despite the immense gains which have resuited from these efforts and
' ot,her-s--- that could not be included in this paper, future programs may nake
all previous efforts seem puny by comparison, The massive financial sappert
now avallable through tha federal govermnent to support a variety of pro-
grame to retrain teachers _challenges the capacity of the academic cormunity
to provide staff and to spend money wisely. | | |
- Especially noteworthy arv the oppbrtminities avallable to tea.chors: tmdér
NDEA Title XI institutes. During swmer, 1965, 84 history :mst:!.tutes were
held on various university and college campuses across the country. More |
than 3000 teachers attended these institutes, 26 of which were devoted to
a study of the non-Western world, During sumer, 1956, over 100 history
| institutés are planned which will serve approximately 5000 social stﬁies
teachers. In addition, many teachers will attend acadanié-year‘ inst:ltutes o
on a parte-time basis. -
- The Higher Education Act“‘. only recently signed into law, authorized-
- 24,500 fellowships over a three-year period at a total cost of $475 miie
llon, These fellowships will provide opportunities for teachers to return
to universities to complete advanctad degrees and to pursue special pregrams.;-
The maJjor quest.ion at this tMQ 1s not whether there will be adequate
funds. but whether tJae expenc‘iiture of these funds w:lll achieve opt:lma]. re«
‘sults. Courses des*ngned to train speciallsts in language and area centors
N are not like]y to be appropriate :tor a secondary teachar who must know a

) little a’bout several non-westam araas. , The eu:per:lenee of thc NDEA mnner o
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mumm 15 that o&roﬁxl planning io requirod if that whioh the t«chor
lsarns during tho mmor is to have maximum pay-off in hia own ..laaaas dur- |
ing the 1ollou:lng year, Scholars in the diaciplinos must ‘2ke the time and
offort that is required to lsarn what the schools are like and what kind of
instrtwtion will be of greatest value to h:lgh school teachers, |
o It :ls clm that the opportunity to expand tho teaching a‘bout mnu-
Westom areas in the secmdaw schools 1is greater today than it has ever

baon. M\wh haa already been dona. Lourses including units on ﬂw mn-Weat

C\;; are becmn&ng inereasingly popular more and better books and mtarials are

| | 'being prodnced‘ Funds are now available to propare teachers for teaching
about unfamﬂ.iar areas of the world. Tt remains only to datermﬁme whether
aoholars in collegr;s and universities. recognizing the poasibiliti es tha.t

~ exist and drming upon thelir special experience and knvwledge derived fram
intensive study and research in non<Western areas, csn design programs

\; that will £it tho Anterests and requirements ot the seccmdary schools.

Rores
iy,
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le Porhaps the most extensive effort to build an international dimensior into
all classes and grade levels 1s the program at Glens Falls, New York,
deseribed in Harold [i, Long and Robert N. King, Juproving the Teaching
of Vorld Affairs: The Glons Falls Story, Bulletin No. 35, Nationsl Coune
cil for the Social Studles, 198%,

2. The statistics vhich follow are the most recent avallable, are based on
public high schocl enroliments only, and ai:e itakan a&m Jax{es N;sEsheJmn
and James Fe Dershem. Foreign language Oiferings and Enrollments in
Public Secondary Schools, Fall 1963, New York: The I\I%lerh Language
Assoclation of America, 1965, Comparable statistics for non.public
secondary schools--"independent" and Cotholice-were not avallable,

Howover, a report based on a 1962 census coneorning grades seven to twelve
for public, independent, and Catholic schools does provide some opportunity
for comparison. Total student population for grades seven to twolve in

1962 was as follows: public schools, 14, 172, 358; independent schools,

232, 676; Catholic schools, 957, 48l total senrollment, 15, 362, 518,
Percent of students enrslled in all forelgn languages compared to totsl
student enrollment was: public schools, 24.8 percent; Independent schools,
754 perzent; and Catholic schools, 76,1 percent. More than one<hslf of

the forelgn language enrollment in Catholie schools was in latin, followed
by French and Spanish., Neariy one-half of ‘the forelgn languege enrollment
in independent schools was in French, followed by latin and Spenish, While
1t is clear that students in non=public schools are much more likely to
study a foreign language than are students in public schools, over ninety
percent of the total secondary school enrollment is in public schools. James
No Eshelman and Nancy W, lian. Foreign ) e Offerings Enrollments
in Secondary Schools, Public Schools: Fall 1901 and Fall 1962 and Non-publie
Schools: Fall 1962, New York: The Modern Language Association of America,
1961,

3¢ It is important to keep in mind that the figures are based on total enrolle
ments. Therefore those students who were enrolled in more than one language
were counted twice. However, the figures also fail to show that nany stue
dents had taken foreign language but were nut enrolled in language that year.

b. Frederick H, Jackson. "Instruction in Chinese and Japenese in the Secondary
Schools." The Annals of the American Acadmmy of Political and Socigl

Seience, 356 (November, 1964) 113-116,

5. The gtatistigs which follow on gecondary school s:c:lul studies offerings
are from Hertram A. liasia, Profile of lhe Secondary Socigl Studies
X . Soyiant 2 Foraik, Saoial Sty

: Cupriculun in North Central Associaiion Sch
! Project, 1963, '

6. Bmlyn Jones. "“Sooial Studies Requiremunts in an Age of Science and
Mathematics." Sociel Educetion, 27 (Jauuary, 1963) 18,

7+ Of course a complete 13st of all the courses that are available in one
high school or another would include many more course titles, Cournes
in Russian history, Far Eastern history, otc, do exist, but they are
distingulshed more by their absence than their presence,
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Stanley N. Miller. "Tbo World Culturas couru. m;_ Education 26
(Fcbm'uarvr, 1962) 69-?0; |

(Unpubl:lsl‘ad study%gmp 3

A description of the Wisconsin plan is contai.ned in A gg;%gf_t&; ‘ rk
for the Social Studies in is@nain Sehoo! W:lscomin Office ot
Instruction. Curriculum ‘n No. 1%, 96%

W

PFor a ’brief desordiption of the various social studios projocts. the reader
(April. 1965) 206«

- -should consult "Re port on Project Soc:lal Stud:las. g__i_a__ m_ggligg 29




) ‘inceton University Conference on

Poroicn Lenjuages and Area Studiss in the United statu:
o A Guide for High School and Collegs Programs

Stanley Spector 5,
Chaiman, Department of Chinese and Japanese.
Washington Univers.ity. St. Louis

Thia raport takes as & premisa the dosi*ability of including the sgiudy
or "non-Wastern" lmguages and cultures (tﬁe‘ Asian. African, Middle Eedt-
om. Oceanian, Arctic. and .,atin-Amorican) in secondary school and college
curricula. It acknowledges and supports the position of William Theodors
DeBary in his paper entit]:ed "Education‘ for a World Commuzdty" delivered
at Princeton University in October, 1964, which weminds us of the impor'-
tance of a basic training in and understanding of our own tradition, and
atrasaas the basic humanistic valuss of non-Western studies as opposad to
the "opportunistic® criteria of'ten invaked in this pericd of cont:lnuing
world crisis, At the same time it acknwledges that the present inquiry

" 1s spuried more particularly by the recent reports of the Cormittee on
the College and World Affairs and the COxmittee on the Univorsity
World Affairs, as well as those by the Commiqsion on Intornatioml Under-
standing of the Association ¢f Amepican Collsges, the American Couneil on
Bducation, tl;o Annals of the American Acudemy of Political and Social
Science (November, 1964), and Percy W. Bidwell's Undeggr;dmte Eduo;tion
3n Foreign A;fairse All of these excellent contributions are lim:ltod.

‘\.hemvor. to the riold of highoz- oduoation. nmr dosc*ibo a rap:ldly
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ohmging scene, and ‘soncur 1n auggesting continuod and mora mtamive efw
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.« forts to internationalize our educsation in t.he colleges and univeraities.

Viewing the literature as a whole, what is perhaps .most striking is the

uneven quality of deVelopment, the varioety of responses and approaches,

“and the enormous gaps between and within the institutions of higher ieam-
dnge In a word, Ulore are as vet no standerds or norms which can be taken

as describing the raqu:lreirients or offerings in non‘-Westarh hngua“goa and

cultures in American colleges and universities,
Matching the uncertainty and flux a% the higher J,evel is the curr:u-
culum crisis of the secondary school. Faced with a veritable revclut.ion

in the sciences, the impact of the social seiences, growing community and

civic challenges, and continued pressures from the colleges, secondary
school teachers and administrators find their task considerably complicated
by the fact that there is as yet no agréement within the colleges on the
role :or shape of non-Western studies. Although the body, of this paper
will be devoted to a description of what actually is being domne to bring |
high school and college programs into relatﬂ.onship a few preliminary genw
aralizations mnay appropriately be attempted.

First: h&thematics and the natural selences seem to hava developed
a falrly stable order of study whic.h is based on the necessity of learn~
ing certain things before further progress is poss:i.ble. . Thus a eurrieulmn

; proceeding from elementary school, thrcugh high school nnd on to college

is widely accepted, Second: The same type of necessary sgqueme would

-appear to be applicable to "languages with three important quastions yeot
to be answered: a) at what point should forelgn hnguag_#sjmdmmanee?—mu -

(The answer usually given :l.s, the earlier the batter) ; b) which hnguages

“' ahould be studicd?. c) what procedure 13 best tor toaohinc the hnguaget
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These qu«atiom naod not be answerod diroct]y 1n this paper, but we slmll
see how the problem is baing met in various programs, Our third gomz'al
statement relates to social seiences and to eultural courses. Here th«ara
seems to be no universal agreement rela'ting* to priorities and necessities
except i‘cr courses in American history and similar courses relating to
citizenship training, and perhaps English 13 erature. Finally. when we
turn to the non<Western areas, whether treated by :I.nfusion within the
- social ‘sclences and humanities or as discreet units, on every 1evel‘ of
education the problem of Sequence is equal]y perplexing, |
The attempt & coordinate non-Webtern studies on the secondary and
undergraduate level therefora is subject to variables on both levels,
| The problen would be simpler if high schools had their accepted curriculs
and colleges then worked from that base. or if colleges ostablished {thetr
own basge through requ:lrements ard forced the high schools to meot them,
Judging from what has happened in the sciences thls second possib:llity is
the nost likely to occur within the next decade, Such stendardization
can take placa most easily in states or communits. es where a single instie
tut.’mn of higher learning draws the majority of high school greduates and
trains, in turn, the majority of taachers. Other types of colleges are
rarely in a position to unilateral]y impose their stundards upon the
larger educat:lonal ccmnunity. As a result, a variety of methods are eme
ployod to antorcca. attraet. and persuade the schools to come into line with
the changing college objectives, In all fairness, it must be added that
the schoola. through agencies such az the North Central Association of
Schools and Collegos. in thé nidwest, and the Office of Foreign Aru
| \Studios of ﬂ:«a Stato Eglucation Depurtment in Nw York, have & poworm
otroct :ln bringing tho attqntion of oollogn to 1thoir needs, tht




© follows is a doscription of thiu 1nterphy 1n several mportant regiom

.‘E

of the courtry, |
f As suggested above, fore1gn language programs lend themsalvas rather ‘

eé.sily to definite patterns and sequences, Once American e@ucatian had

freed Atself from the shackles of formalism (that is the ritualistic

study of lLatin and Greek), and had adopted a modern interpretation of

language as g means of communication it became obvious fhat lainguage study

might require séquencés of years which had to commence seriously at the
pre-college level. Requirements have varied from decade to decade and
' fashibns of choice have also changed, but it must be admitted that the
Adea of two to four years of language study (at the better high schools )
t‘ollowed by several yoars at college has never been very seriously quose
tioned since World War I, With rare exception, however. language stuclv
on both seccmdary and undergraduate .l.evels vas limited to chss:lcal and
‘Western European languages. | | .
Following World War II, in the wake of the Cold War and Sputnik, an
interest in Russian btegan to be West on the secondary school level.
Yot as late as 1958 only 14 schools, the ma iority of which were private.
were teaching Russian, This was perhaps a s:mall departure, but it was |
signif:!.cant. for it marked a first venture into the non-Western 18113\1&89
domaln, The dewalopment of East European and s:tavic progrums Was encours
aged by the U.S. Govermment along with concern for the fields of hngnage
and linguistics. The Conference on Modern Foreign Languages in the High
School, sponsored by the U.S. Office of Education in May, 195?. brouglat
togethor high school teachers. adminiatrator*s. college profassors, Yepre-
“ «ntatives of ef’ucatioml and laarnod socleties, as woll as government
ofﬁqhh.ﬁ,mdwkod the beginning of a Pattern of which the present
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conforence is or\ly the latost manifestation. At the 195? oonference great
attention was placed on the development of Russian in the eohoole. but
littlo hopa was oxnressed :!E'or the more "exotio " langusges, For inetenco. -
Professor Frank herlino, then editor of the W. and
- Chairman of the Depaitment of Romance I:*)guagee at Boston University de- .
Mueh as we would like to have many of the "wmsual® lengueges
included in the high school curricula throughout the ccmntry,
I can't see how an American cormunity, wherever it may be, in
~ New York City, perhaps, or Chicago, or San Francisco, could
admit in any significant way the presence of one of the "unuge
ual® languages., I'm not opposed to it at all. Far from it,
It is just the reality of the situation that 1eads ne to say
this. For these languages not offered in our high schools I
~ would like to see the goverrment take over in terms of subsie
- dizing the limited activities that would coms to viewsssod
It should be noted that the most important impetue to the Russ;ian
development was the establishment of Russian in the ourrioulmn of several
1eading universities. and, with the support of foundations end the govern- |
ment, the creation of graduate centers. Occasionally teachers who had |
been exposed to Russian in college disgplayed the.ir enthusiaam :I.n secondery
r school classrooms, This led to a demand which was met in the more pro-
gressive schools, Graduelly Russian was teken up on a 1imited scele |
. throughout the country,
Ch:lneso ard Ja.panese. however, made ﬂ‘lﬁla. appearance in the high
schools ;a::'gely through :i.mplentetion by the colleges. ‘Ihe existence of
Chinese and/or Japanese oomunities in Los Angeles. San Fro.ncisoo, Chicago

and New York in feot mde the tesk eeeier. For elthough these oomunitiee A

‘ Sohoo U.S. Deperhuent of Health
(195“;'1” ;nd Welrm. OB-27005, U.s. Govermenﬂ Printd.ng Otfico. 1958
2 P03 |




o plqvad littla rola in the orgam.zatﬂ on of such alassas, ﬂaeir presenea
‘ms an .ﬁnportant talking point in approachas tu school boards in thaao |
. mas. In 1961. almost s:tmultaneouslar. progra.ms were astablishud in the
Sen Franeisco area, in the Boston a.rea. :’m the New York area and in St.
,Louis. - San Francisco State Univers:.ty and Seton Hall University on the
West and East coasts respectivelar, roceived support from the Office of Edw

ucation and the Carnegie Corporation to develop Chinese ‘teaching material&

for the aacondat‘y schools, train teachers and introduce programs 4in loeal
schools, At the same time tha Thayer Acsdenmy established 2. summer pro-

: gram, with the support of the {arnegie Corporation. serving as a hizn |
school center for the Boston area. Quite irrleperuiently, washington Uni- |
versity in St. Louis Mtroduced a Chinese program at the Hark Twain Sune
mer Institute for Academically Talented Students. Ir the fellowtug year
 the Carnegie Corporation undertook to subsidize this program as well.

-, Thus, although the govérment has ot to ,idate stepped in to support these
| programs directly, the Carnegle Corporation undertook the role forecast
'by Dr. lierlino five years earlier. | | ,~

’Tod‘ay. in addition ;to “the ébove-mentionad rrograms, there are- also

Carnegle Corporaztion-supported general programs in Los Angeles, Chicago.
New York and Ste Louis. The programs in Chicago. los Angeles and St.
vIouis offer both Chinase and Japanase* The :lnterrelationship between |
high school and college is obvious, From the fivst, all of the sbove.
_—mentioned pregrams, with the exceptiran of Chicago, have been conceivod .

- organiged, financed and supervised thrcugh universities (San Francisco

. Stats, Southern California. Washington at St. Lous, Seton Hall, Colun-

bla)e In each. uni.ve*s:lty. one or wore faculty meber, and ofton the
: oluimn of. t.ho Aaim ngmo Dcpurmont. d:lroot:kv mx-kn w:\,th md 1n

o e o

o
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the schools in the area. In most cases cleaees are heJd both in the high |

‘sehools and on the university campuses. At Colmnbie Ln:.versity, clasees | ;‘
‘in Chinese are carried out at Jamee Eionroe High Scho vy, which serves as |
a center :t‘or &8 many as fifty high schoole, w‘xile additional optional
classes are held on the Coiumbia campus on Saturday merninge. The same
Pattorn has existed in St. Louls for the past three years, except that in
add:ltien to the campus classes some six high schools have dally classes
or four times weekly "centers" for t:hinese and Japanese.
The fact that the sponsoring universities alsc wers engaged in
~ teacher training and/oxf material preparation, meant that the closest PrSe
- sible liaison could be maintaiﬂed with 1'.he schools, The extent of such
ﬁaison can be eho'ﬁm through a profile of the St. louls program, Organ=
ized and directed by the writer.
~ The nucleus of the St. Louis program was the lark Twain Surmer Ine
stitute in the suburbs of St. louis. Bach swnner some 600 talented stu-
dents enroll in one of twenty six-week courses for subjects not ordinar-
| 11y ava:llable in their own schoolsy They attend for three and a half - |
hours dai]y,‘ and receive no credit, Such students are 100 per cent eol-;
lege bound. While the original intention 'Vwas to sxpose the students to
E a non-Indo-European language as a general educationel experience. it soon
became apparent that such students. if properly guided could use the exe |
perience to g‘reat ‘advantage in cellege. 'Hence the program became college
* oriented. Tt was guaranteed that each student who entered the program
- and maintained eatisfactory performance levels would be trainod :ln Chinese
-or Japanese until he entered college. “Since college work at the second or
| ﬂaird level necessitated a good reading knowledge of the hnguage. despite
U genoral orientnt:lon tomrd bral-aural trein:l.ng in the ear]y phuoe. | “ .
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exceptional stress was placed on roading abilities. A winter program was
estabilished to supplement on a three-hour weekly basis the intensive sume
mer expsrience. (This approach was also used at the Thayer Program ir
Boston., On this basis one year of high school work became very much
equivalent to one year of ordinary college work. Realization that the
Mark Twain students were accamplishing more than the undergraduates at
Washington University, led the University department to double and then
virtually to triple its own hour requirements and speed., Hence at pres-

" ent one year of work at the high school level is counted as being about

equal to one semester of college work, |

. The gsuccass of the Mark Twain Summer and Winter Program led the Care
negie Corporation to encourage the establishment of Chinese in some six
additional local high scliools, under the supervision of Washington Unie
versity. The university wndertook to train and recrult teachers for the
purpose, In three schools teachers already on the sf;‘ff with extraordine.
ary interest or background in Asian languages were given opportunities
for summer and/or yesar-round courses in language and teachirog methods,

In addition, two exporienced teachers were brought in from college programs

in the East. In svery case the tveachers selected as texts for the high
schools bouxks which they had employed for their ewn studies (Yals and

~ De Francis in Clinese; Jorden, Miwa and Han in Japsnese, ) “Hence. “the
materials used in the high schools in the St. Louls area are identical

with the most cammonly used college texts. The same is true for taped
metorials and other supporting media., (By contrast, the San Francisco _

programs use materisls especially prepared for seeondary school students,)

Articulation of aima and standards 1s achisved through several means:
1) a supm:l.a:lnc board oonsict:hg of the director of the pmgrm. who is




~9~

also chairman o% the Department of Chinese and Japanese at Washington Unie
versity; the soordinator, vho is a former high school counsellor and an
admissions cfficer of the university; the director of the Graduate Instie
tute of Edvcation; a high school principal who was formerly director of
the Mark Iwain Ynstitute; and a member of the university's Asian language
staff, Basic principals and policies are established and reviewed by this
Board,

2) Hembership of the university staff engaged in the program and the
high school teachers ir. the Chinese Language Teachers Association (¥14),
and its sub-group, the Association of Secondary School Teachers of Chinese,
which meets annually and maintaing a regular newsletter.

3) The longstanding but informal association of the directors of the
various programs throughout the country, initiated originally by the Mode
orn Language Association,

4) The fact that all programs are in the hands of middle and senior |
rank professors who are in close contact with professional develoments
at the undergraduate and graduate levels throughout the country. For ine
stance, the director is also a member of the Cormittee of Undergraduate
Educaticn of the Association for Asian Studies, and is Vice-Presidont of .
the Midwest Conference on Asian Affairs,

5) Tae estabnstment of a Seminar on Asiah Studles for Secondary
School “Taachers, dravwing together some 25 teachers and professors in the
St. Louis area each month. in which each of the participating high schools
is represented.

'6) The use of standard textbook series which make it possible to de-
velop & familiar sequence that enables advisors to place the high schiool
graduatoa at tho propor hngmgo class levols whon thcy enter colhgo.
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The problem of articulation in the language field, then, is not at
all acute, so long as student programs are planned in sucli manner as to
avold completion of the high school sequence prematurely, that is, more
than one sunmer before they enter college, In fact, even this summer is
covered now since NDEA summer granis are available to high school seniors
with at least one year of Chinese or Japanese studies,

A second ‘problem requiring attention is the placement of students in
appropriate colleges, Golleges which, after much effort, have finallyr in.
troduced a two or three year sequence of Chinese or Japanese do not offer
sufficient language training for grudeates of the St. Louis high school
Programs. Hence they must be guided to the larger programs and centers,
For this purpose, the presence of a college admissions specialist on the
St. Iouis program board is extremely useful. Each student is given spe-
clal counseling, WHence at this moment, there are freshmen and sophomores
at schools such as Georgetown University, Washington University, Columbia,
the Universities of Washington (Seattle), Michigan and Michigan State,
who aro in their third, fourth or even fifth ysar of Chinese.

Columbia University has gone even farther than Washington Univer-
sity, introducing s special semingr on the translation of Chinese scien.

tific materials for secondary school students, Whersas students from the

St. Louis program generally move into the fields of langusge and litera-
ture, history, political sciénca and Oriental art history, but often tend
thus to exclude themselves from the scientific field, Professor Hasth,
who directs the Columbia program ie performing a valued service in also |
providing for scientiﬁcally talented high school students.

The approaches of such programs as tha.t of, tho Thmr Acadcmy in tho |

~ Boston area, Colnbh Un:l.muty. tho )«hrk Mn Imtitutc. Wuh:luton

N Y
i
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University, und others with whick I am less faumdliar, are admittedly elite

ist, hence there are no conflicts with college programe, It is possible,
however, that programs for less highly selected students, which do not
stress reading and writing abilities sufficlently at early stag?a. unless
sustained over a three or four year perivd, will produce students who
cannot enter college programs with ease., It would be worthwhile in the
near future for the wodern Longuage Association or the Office of Education
to contract for a studJ of the experience of this first generation of sed-
ondary school students in Chinese and Japaness at the college level.

The pattern which has emerged for Chinese and Japanese seems duplica-
ted in the rield of Arabic. Here a good ocuse in point is the program at
Portland, Oragon. Woodrow Wilson High School offers two years of the
language to some 25 students in a program initiated and sponsored by Porie
land State College. The program is carried on by a team of university
and high school teachers who. presently divide the’ responsibility for the
two levely of Arebic offered at the high school. By next year, as & ree
sult of the teacher<training program at the College, btoth teachers wiil
be regular mambers of the high school staff. In addition to offering
teachers noaminated by the high school thrse Years of Arabic, arrangemoats
were made to provide travel zid training in Cairo for the nominees, The
professor teaching at the high school has been given released time from
his regular academic duties at the collega and receives special compune
sation from the Portland School Board. With such cléao and entnusiastic
cooperation on both sides, there can be little dauf:t ‘but that students
graduating from the high school program w;ill be givon every nocasnry
attontion to -naure their proper placement at the collago level,

It 13 cln.r frm thaso mplos ‘that tho field of non-Woatom. or
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"urusual’ larguages, because of its intimate relationship with college
centers from the outset, and because it is dominated by enthusiastic advoe
cates, who are well«plaved in the administrative structures of universi.
tles, can be developed in a coordinated manner with surprisingly Iittle
overlap, few gaps and relatively little wastage. The question remains as
to whether larger progrums should and can grow from the existing nuclei,
vhether the existing and future programs can sustain themselves in terms
of finavcial, student and teacher support, and whether growth will lead

to deterioration from the present high level of coordination,

The teaching of non-Western culture, on the other hand, has far less
coherence, It is relatively easier to find teachers to handle none
Western cultural courses (primarily history, world civilizations, world
literature, art, religion), but such teachers may have questionsble ccmpe=

tence. Wherever serious efforts are being made to introduce non<Western
culture to the high schools, problems of curriculum development and
teacher<training are taken up slmost simuitaneously. As in the case of
the non-Western languages, a number of local, state, reglonal and national
agencies and professional bodies are attacking the problem purposefully.
But here the rosamblunco ends if for no other reason than the vastly dif.
ferent scales :lnvolved. Before deecribd.ng some ma:jor offorts at high
ochoole-college coordimtion. it may be worthwhile to consider briefly the
relationship between the hm.g..mmmumgrmqu-mto |
‘exist at the moment,

| Today the common pattern in the devqiapnent of non-wnforn studies
at the undergraduate level appears to be the introduction of m-area |
_oourse or discipline offering focused on the area, t‘ollowed scme timo |
‘htu- (if at .n) by the introduction of ﬂu amoprhu languege.

——
e ———
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Fairly frequently the language 1tself 1s introduced by the area course “
instructor. Thus language seems to follow culture. But on the high
school level the reverse is to a large extent true, High School language
courses often have a great deal of "eultural" content which stimulates
the interest of the students, teachers and administration. Consequently
more attention is paid to the place of non-Western areas in world civili.
gation and history courses, and experimentation may then be attempted.
Such was the case at Woodrow Wilson High Scheol in Portland, and such has

been the case, too, in the St. Louis and Boston areas. Further, as at
| the John Burroughs School in St. Louis, some high schools have built whole
units around the world area in which the language is taught. At Bure
roughs a team of three teachers provides courses on the art, history and
roligions of Asiu to accompany the Japanese language project. The 1ie
brary has developed a respectable Asian collection in the process. On a
more general level, the Mark Twain Program of Washington University spone
sors a cultural series which brings to the high schools offering Asian
Janguages, d.istinguished artists and performers throughout tha yoar., In
addition a course in Chinese painting is available to both the Asian |
language students and their fellow-students who do not study the language,
A wockly film series is a‘lso presented featuring documentary and film
olassics from Asia. Students are welcomed to appropriate univorsitw lec-
vtures, and university faculty are froquont]y invited to participate 1n
high- achool academic functions, | |

More gmoral]y. however, the vast problm :lnvolvod in nugmnt:lng

and modifying existing curriculs mean that for the hmnitiu antl sociasl
Actudios hrge-scalo coord:lnut.od planning and do%lopaent is ' noccsury.
Perhaps the outstmdim otforto in this diroction to date are those undere
taken in the states of Indhm and New York. The coord:l,mtion_ip Nn‘* !ork |
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rests with the Office of Foreign Arega Studies which covers a range of
activities from curriculum development in the schools to the training and
retralning of teachers, the development of seminars and workshops, and the
preparation of bibliographies and teaching guides., It is a full-scale
approach which is already bearing frult. The guidance and encouragament
of this office has led to important developments in teacher training pro- ‘
grans at the State Universities (such as New Paltz) where general area
courses as well as more speclalized non-Western courses are a regular fea-
ture in the curriculum. Opportunities are provided for auporvisors‘, de-
partment chairmen and other kay social studies teachers to attend special
summer sessions on Asian areas both in the United States and in Asia. ‘
Participants must assure the Offics that they will return to secondary
school service following the course. The New York program may psrhaps be.
falirly summarized as one in uhich the objective is to ensure that every
student in New York will have at least minimal exposure to a non-Western
ares at the lower levele, opportunity for desper exposure at the upper

' level in high school, and adequate facilities for further exposure and

specialization at the college level,

The state of Indiana has witnessed the purposivc development of
college~high school rohﬁo@im through the esteblishment at Indiana
University of several School Coordinstors. The program was initisted
in 1957 with the appointment of a science coordinator. In 1959 additional

- coordinators for school i‘oro:lgn languages and school soc:ul studies were |
appointod to the faculty. Other coordimtors have o:l.nco bom appointod.
These ccordinators have Joint eppointments in the Coliege of Arts and

Soiences and the Sch.ool of Edueation» m have boon high achool tuohm
anllun t.uhtumuonthooolhcolml Monoaru-mdy
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coordinator exists comparable to the Director of the Office of Forelgn Area
Studies in New York, in fact the social science coordinator has paid close
attentlon to the problem of developing interest in non-Western aress. The
coordinator visits classrooms, consults with teachers, administrators and
parent groups, plans in-service training programs, works with the State
Department of Public Instruction on curriculum revision for the secondary
schools, prepares propusals for grants, summer institutes, ocurriculum de
velopment; works on textbooks, particirates in national prof&ssioml Cr=
ganizations, counsels freshman and teazhers returning to the campus, con-
ducts conferences for teachers, and maintains lhison with scholars through-
out the country., The writer has attended a number of conferences which
have been jointly sponsored with the North Central Association of Schools
and Colleges, in which largs mmbers of teachers have been given opportu.
nities for a first introduction to the non-Western world, Their response
was enthusiastic and in several cases led to enrollments for further study.
The coordinators, as can be seen, have full«time jobs. Their promo=
tions m secured through service rsther than scholarly publicetion, and
they are provided with secretaries and travel budgets, Thus they are free
to maximige their offorts. One result of this was the adoption of a new
state curriculun which established ron-Western Area Studies in the 7th
(pre-tigh school) gr‘ade.‘ and a one to two year sequence in world History
at the 9th, 10th or 1l1th grade, of which one half is devoted to the noNe
Western world, In addition, ‘requirements .or the Master of Arts in Tuch-
ing include ons year of world hist«:ry (including the non-Western world)
at the graduate level. In the coming sunmer, the coordinator for social
ac:hncos will diroct an NDEA eight-woeek world history instituto. Suqh ine
- otituton foous heavily on the aress ot our pu-nont :I.ntcrut ” )

—
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An important beginning has also been made in the neighboring state
of I1linois with the appointment of Robert A. Waller, Assistant Professor
of history at the University of Illinois (Champaign) to a position some-
what analogous to that of the coordinator in Indiana, Professor Wallar's
assigmment is to represent the Department of History to the high schools
of the state, Three of his major functions are directly related tc none
Westorn area studies: 1) establishment of an NDEA swmmer institute in
Hodern Aslan Civiligetions; 2) development of an Articulation Program;

3) development of teacher=training curriculum. The Articulation Program
is carried forward thmugh two yearly conferences on the universi - campus.,
Eech Spring half of all the social studies teachers in each high school
are invited to participate. At the conference teachers are familiari.-.vl
with the types of courses taught at the uni university, and in turn provide
information on what is being taught in the high schools. This then serves
as a guide for curriculum develomment both for the schools and for the :
university. In addition special conferences sre held on specific sube
Jocts, This month, for instance, a special conference on Indian«Pakistan;
relations is being conducted for teachers. Another evidence of the intow.

- gration of high school and university planning is the new curricu)m in
the teaching of social studies. which offers for the first time, in ad- -
dit:lon to a one-year survey of non-American history, an option of s:lx ad=
vanced hours either in Buropean or mon-Western historv, |

Undoubtedly tho pramising efforts in New Yor, Indiana and Illinois
are being paralleled in othor regions of the vuuntry. All of them deal
with the two basic probleas of curriculumn revision and teachwutraining
and retro.:lning ~All of them ocour in regions where strong menWestern
lstudioa Canters exist at en:hunt unimsitiu. It 1s doubtful, howovor.
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whether regions lacking such strong centers can bring about the kind of
significant changes noted above, For the existence of a coordinating
agency only provides a mechanism and cammot in itself fulfill the curric-
uluwm revision and teacher-training functions. |

Fortunately, the interest of college associations and particularly
of the Office of Education makes possible inter-regional conferences and
reports, and in particular the National Defense Education Act opens the
way for a variety of institutes dealing with non-Western languages and
cultures. These conferences and institutes serve to stimulate teachers
and administrators but unfortunately they take place only where and when
scmeone is interasted in the first instance, Thus in the last analysis
those areas with the greatest development , and in which the greatest in-
terest is already shown, are best served,

There seems, then, to be no substitute for ‘strong college and univere
sity interest in local éducation, and perhaps the most encouraging thing
that can be said of non-Western studies in high schools at the moment, is
that many colleges seem to be responding to the challenge, and part:lcular]y
80 in the non-Western field, where the missionary spirit is perhaps still
strong. Yet curriculum revicion and adoption w:lll on‘*jr be less than damage-
,a.ng whien ccmpetent teachers sre a\railable. and this in turn will depend to
a great e:r:l;ent on the success of teacher-training programs only now being
introduced, and even more on taacher—retraining For the majority of
teachers are already #- the classrooms! |

In conclusion.f‘som suggestions may be appropriately offered ‘in the
| Anterest of :lmproving and quickening tho developnent of related high school
and undergraduate ' programs. | These rucmmendations fall under two oo,to-
| *gm.os. ) artioiation of prozrm. o ®) mplmnt.uon. e




a) Articulation of programs:

Although enthusiasm and initiative are generally preferable to regue
lation, (some of our best local programs are spontaneous and haphazarde--
but work), in‘the long run it is a disservice to a student and school to |
offer programs for which teachers are inadequately praepared, materials
are lacking, and a meaningful study sequence from high school to college
is missing., Some consideration must be given to the dimits of programs.
For instance, it is probably not desirable to attempt more than survey
courses and general civilizations courses on the secondary level unless
there is an extraordinarily well-prepared teacher available. Such |
ccurses should not be bogged down with detail, but should offer a broad
view of a cullure or its literature, For instance, a historical survey
should awaken an interest in man's behavior as a whole, should instill a ‘
~sense of empathy, and perhaps most of ali should, in the words of my cole
league, Peter Reisenberg, "command a sense of respect for the power of
the past"~-not only for our own eelture but for all cultures, The dee
tails, the refinements and the more subtle theories should be left to the
colleges. On the other hand, st-udents with an understanding of the broad
sweep of a non-Western culture should be enabled ihreugh Advanced Placement
Examinations to move on more rapid,y to 'l'.he advaneed level courses at col-
lege., The college survey course at an elementm-y level should be reserved
for those who have not had the opportmaitm for pre-vj.ous general exposure.

| It should be entirelj possible. as s now being preved in several st.
louis high schools. to .’melude non-Weetern materials in courees on art and
| literature. ard to include non-Weetern examp ‘es in ot,her soeial science |
and hunanities coursess Jepanese Noh plays might be a fitting accompeni-
ment to the ecudy ot Weetem drmtie cluseiee. tho Cenfuchn Amlocte |
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and the Koran can be dealt with together with the Bible. Crosswcontine
ental and transeoceanic thinking can liven up almost any course without
pretending to develop a special knowledge of the non-Western world and
without sacrificing attention and respect for our own Western heritage,
This suggests that one of the real problems in articulation and curriculum
development is the need for more attention to possible non<Westarn compone
ents within the existirgz courses and perhaps less to the development of
vast world civilization units, At the high school level a first step in
the integration of West,and nonWest can 'take” place iarofitably.

b) Implementation of programs:

| Non<Western language courses will require‘ subsidization for some time
to coms. This can be most efféctive]y done through grants to university
centers which are able and willing to assume the responsibllity, following
the pattern so excellén’cly established by the Carnegie Corporation. A
second form of subsidization m:lght‘ well be for students, who ‘narrdw their
selection of colleges to the nost difficult collges to enter since the
majority of emaller colleges do not offer advanced language training for
them, Either the foundat::.ons or the federal govermment might well assune

~ this burden. As these students with high schml tra‘ining go thr&ugh the

colleges, we will produce our first well-qualif led generation of nonen:itive

teachers of "unusual" languages. At that po:lnt part of the prablem will
have been solved. |
The present shortage of lenguage teachers requires the wide-scale re-
cruiting of native speakers and teachers who, desp:l.te often substantial
qua.lifications to teach their hnguages. frequent]y cannot meet state core
| tification requirements. An eacanination of this problem at the highest
| 1ev01 s in ordor, and an :lnter-st;to conferonco on the problm might
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well rapidly achieve a satisfactory solution at least for the next few years,

Hany of the high school langusge programs heve used "eiyeui teriding”
teachers to cover classes in several ‘neighboring schools., It may be suge
gested that this device bs used for the immediate introduction and strengthe

A ening of non<Western area courses in selected schools on a national scale,
In many cases such teachers could be college faculty members who would be
relieved of one or two regulur covrses in order to devote one’ or two se=
mesters to actual high school c¢lassroom teaching, They would at the same
tine serve as "muster-teachers® and consultants for local high school
faculty. In other cases the teacher would be a regular high school teacher
with speclal training in one or more non-iestern areas, whose time would
be shared by two or three schools, much as is presently the case with music,
art, and other teachers of particular specialties,

Hajor non<Western centers should follow the example of the Illinois
and Indiana programs and appoint to their staffs specialists whose partic.
wlar duty would be the development of high school relations,

Colleges should make an effort to publicize for high school teachers

and students speciasl events, exhibitions ard performances appropriate to
their interests. Coordanation with local museums and theaters could exw
tend this phase of activity, It is the responsibility of the non<Western
oenter to create as well as satisfy the interest of students and teachers
in the lesser-known areas of the wor 1, It is also to the interest of
oolleges to do #0 in order to assure themselves of a superior student
population,

Where one or two universities with their cwn advance placiment tests
do not dominate the higher education scene, inter-college conferences
might well develop satisfactory and \gonoul:ly acoepted advanced placement

b
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wwuinaticns in nonWestern courses which would serve the dual purposes
of gulding high school curriculum plannors and enabling colleges to cone
centrate on advanced studies.

Regional profasaional conferonces should make special offorts to
attract aigh school teachers. For in the last m]ya:ls the high school
teachier can be the professor's best friend,
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Univergity of Kansas
The role of Poreign area studies in undergraduate education
hag been a much discussed topic for over a decade., A number of
recent publications have again highlighted the need for the expanaion
of foveign area studies in American collegmy, Most of the discussion

| has centered upon two dasic approaches: one, to provide general

education with a broader and deeper international context, and two,

to provide greater opportunities for selected undergraduates to
begin training in foreign area atudies ss an important preparation
for continued study at the graduate level. It 1s my intention to

write about foreign area studies and developuent of curricula from
both standpoints.

Foreign Area Studies and General Education

It hag been said many times in recent years that under-
graduates should be educated in ways that will enable them to
respond intelligently to a world characterized by a plurality of
cultures and pervasive change‘l Students need to understand better

their own culture and their position in it and slso to understand
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other cultures and their relatiouship to them. Most important,
they must be aware of common aspirations and fundamental problems
that cut across cultures. They uwust be increasingly aware that
8ll people are involved in a common undertaking and share a coumon
vieion. While this kind of awareness end underatanding is most 1
often the product of individuallexperience over a long period of 1
time -- a kind of personal waturing, there is no reason why the
educational process cannot begin to impart a world view that is both
compassionats and realistic. Colleges can certainly improve the
vayt in which young men and women gtudy not only their own culture
but the cultures of other peoples throughout the world. This is
one way to help them to realize that there are bonds uniting wmen
in a true community -- "not the passing world scene but what mwen
have wore deeply in common as & basls for coming tcgether."a

The wmanner in which foreign area studies are to be related
to general education will vary from college to college. Many
different methods will be used because of the diversity of needs,

purposes, and capabilities of different kinds of educational
institutions. It is important, however, that there be some basic
agrecuent between aduinistration, faculty, and students on the role
that foreign area studies are to play In terms of gene:al education.
There are two ways that curricula are already being affected; One

1e the application to teaching of basic research trends in the sécial
science and humanities disciplines. The other is the addition of

new kiuds of general education courses that focus upon one or more

. \\‘{

foreign civilisations,
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Developments in the Disciplines

Soclal scientists increasingly realize that &uta on all
significant socleties ir the world are imporiant to the theoretical
growth of their disciplines. More of them now recognize typt gererali-
rations should be”baaed on ag broed a range of cowparable data as 1
possible. As Professor Milton Singer bas pointed out, "theories 1
about wan and his behavior should be tested through study o; wan in
all the richness of his experience." "The new nations are our living
laboratories for the study of elite groups, of the economics of
development, of the forme of value systems, the political purposes,
urbanization -- or the forces that block or promote change 3 | 4
Piorgasor Singer goes on to describe this trend in grester detauil:

The anthropology of the 1960's does not deny the divergity
of cultures; rather, it takes it for granted and goes on to
use comparisons to discover or establish universal principles
and silmilarities. The other social sclences, on the contrary,
are woving in the opposite direction. They are becowiag more
avare of the Pscts of cultural variebllity and are adopting
the comparative approach to temper their penchent for universal
generalizations. Cross-cultural psychology, .comparative
politics, comparative economics, couparative sociology,
comparative educaticn, comparative law, comparative philosophy
bave becowe active fields of inquiry in which non-Weatern
areas figure prominently as objecte of cowparison. The
parent disciplines have not, as a regult, surrendered their
comnitwent to universality; they are, however, more prepared
%o test that commitment againet the known variability of
institutions and culturel forms. In this testing, many
generalizations will probably be found vanting and will be
‘roplaced by nsw ones.

The results of these kinds of research are aiready'beginning
to infuse the undergraduate curriculum with new life. 01d courses
are being revised on the basis of new data and new oned focusing upon
economic, social, and politicél chenge are being added %o curricula.

The potential for continued developmﬂbt aioné thicLline is grcater

than most educators realize.
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Teaching in the humanities is already undergoing a similer
change as a result of research on hitherto neglected foreign cultures,
More historians have the competence to teach about foreign civilizations,
and more are inierested in the pruceses of interaction betveen Western
civilization and the civilizations of Asia. Their colleagues in othmsy !
bumanistic disciplines now expose students to the literature, thought, *
values, and aesthutic expreseion of other civilizationa.

Profegsor Albert H. Marckwardt has recently written on
thiz point in the context of an explanatiom of the relationship of
the humanities to the social sciences in avea studies programn:h

What, then, is the potential contribution of the study
of the literature, the art, the wusic, and the philosophy
of the area?

The answer to this question lies in great part in

the difference between abstract and concreie, the distinction
between communicating eng experiencing. Certainly, in
terms of broad purpose, the sociel seience snd humanistic
components of a foreign-area program are directed toward
the same goal. I am inclined to believe that we have over-
stressed the differences between the two and have failed

" %0 see the similarities. Nevertheless, a great work of
literature will put into tems of concrete experience the
values, concepts, and ways of life which the social scientist
is 1likely to treat in the abstract or at best in detail legs
powerful than that which serves to make concrete the
waltanachaqug of a great poet, novelist, or dramatist.

«+ Folklore also serves a useful purpose in much the
same way. For one thing, in many cultures it occupies a
wuch stronger position than 1% does with us. For another,
although wany of i1ts themes and wotifs are international,
it is the selection of theme and the manner of narration
that 1s often revealing.

/ ++.Philosophy constitutes an even more direct
expression of the thought and values of a culture, although
the amount and quality of philosophic writing vary consid~
erably in different parts of the world, as does the degree
to which it way represent the culture as a whole. Upon
occasion, it way be a valuable aid in comprehending the
essentials of the life and thought of a people; at other
times it may be typical of only a small segment or way
actually serve to mislead the observer.

 ERIC
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1
s+ Art, architecture, and music, as component elemonts
of area study, whether Western or non-Western, wey conveniently
be studied in terms of the crestive process and of form,
sywbol, and value. |
It 1o quite cleur, however, that the college cannot expect
to transmit the tctality of wan's experience to its students. It
wast accept the fact that in all fields of learning the great body of
human knowledge can no longer be taught to one men. To transmit to
the student, even in outline Tform, the context within which the wa jor
ideas and institutions of Western man have emerged, and to mention or
classify each of them at lesst once in four years, is a formidable
if not impossible task. If the college adopts the premise that
liberal learning should be universal in outlook, drawing upon the
experience and outlook of all peoples and cultures » the task becowes
absolutely iwpossible, Increasingly the euphasis must therefore he
upon utilizing greater selectivity and on developing more effective
approaches to knowledge. |
The comparative approach offers one promising and practical

vay of getting at the overall problem. It helps to maintein the

unity of the curriculum, since it is an effective weans to learn about
several or more civilizations. Juxtaposing the different philosophical ’
artistic, and literary expressions of several societies, for the
purposes of analytical comperison by atﬁdanta » need not be confined

to the materials of Western civilization. Professor Marckverdt

bas described sowe possibilities as follows:S

In much the same way, the approach to a foreign culture
could profit from just such contrastive studies, They would &
highlight the points of difference betwesn certain aspects
of Western and the particular non-Western culture to be
studied and also permit one to take advantage of whatever
‘points of similerity do exist. There are, for example, '

8
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likenesses between baroque and certain types of Far Fastern
literature end art, and certainly un experience of the ona
provides an entry to the understanding of the other.
Similar observations might be made about the pilcaresque
tale in Renaissance Europe and Japan, or between gome
aspects of early Christian and African art. From these
similarities, one can proceed to the more definitely
uarked contrasts. ,

¥. Champion Ward, snother advocate of this approach, has offered more
concrete\exampleszs
There would be no radical novelty for incoherence,

and presumably wuch edification, in instituting such
comparisons between say, the rule of conduct set forth in
the Bhagavad Gita and that expounded by Kant, between
Machiavelli's theories of statecraft and those of Chanakya,
between Iqgbal and Nietzsche, Confucius and Montaigne,
Aesop and the Panchatantra, the Iliad aund the Ramayana,
Chartres and Nikko, Pompeii and Petra, the opera according
to Peking end that according to Bayreuth,

While the comparative approach is generally sound and of'ten
drsmatically effective, its utilization gives rise to a number of
iwportant questions. Ons that quickly comes to mind concerns ite
applicability in view of the still limited development of non-Western
studies in the disciplines. It is true, for example, that the
disciplines tend wore and more to include Asian data and experience
in their problem spectra, a trend to be welcomed for it helps to
break down the barriers that long separated Agian studies from the
wain streams of scholarly and intellectual life. But it ia equally
clear that, because our knowledge of non-Western cultures and societies
is generally imperfect and fraguwentary, the comparative approach is
wost succeesful when limited to those ideas, artistic expressions,
and inetitutions which have been carefully defined end studied.
Professors should try to avoid troad comparisons which seem to be

| 11ttle more than free sssociations of plausible idess. For underlying
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- wany of these associations are bits of wisinformation and & veb of

cliches that should lorg ago have been discarded.

At the same time there is need to braz. down the too commenly
held view that no one but a forelgn area exw:~¢ can appreciate the
thought and art forms Sf another culture c¢r {he ingtitutions and
problems of another society. Such an attitude not only deppivee
students of the enjoyment they would receive from the literatures of
Asia, for example, but also éncourages provincialism and prejudice
because it leads them to think that Asian people are incomprehengivly
different from Westerners. Today, many studente read Dostoevaki or
Proust even if they do not know &’ word of Russian or the facts of
French history, and there is no reason why this should not be true of
certain works of Aiian literature as well., 1In fact, a teacher of English
1iteratufe is likely to do a better job on the Chinege novel,

Dream of the Red Cheuber, as literature, than is a specialist in

the Chinese language or in Chinese history. In the case of philosophy,
it would be a mistake to reairiet treatment of Chinese or Indian
thinkers simply to the role they play in the history of Chinese or
Indian civilizatian, .After»all, they do raise universal problems

and offer solutions in ways that are both familiar and unfamiliar

to American students. To confront gstudents directly with alternative ‘
approaches is one of the most valuable things that the study of
non-Western thought can do. For a student going further into, say,
Chinese studies, it would be 1gportant to see how Confucius hag
affected Chinese society in various institutions ard modes of thought.,

- For students in general, however, it is perhaps Just ag important to

ask, in the ceise of Confucius or Aristotle or other thinkers, what

~hes he to say.




The social science and humanistic disciplines are also
developing the international dimension of undergraduate education
through the addition of courses on;pecific foreign'éreas. Actually,
this has been the wmost common pattern of curricular development in
foreign area studies on college caupuser to date. Thisg is largely \
because such courses are based upon the interests und competence of '
feaculty wembers, who are ares apecialiata,(and are easy to fit into
the disclpline frawmework of the curriculum. Few, if any, of them
are required. But their status ss electives ig assured, particularly
when they are taught by coupetent specialists. It is the foreign
area speclalist who cen provide students with knowledge in depth in
the history, government and politics, social organization, philosophy,
etc. of specific foreign cultures and societies. His courses make
an importent contribution to undergreduate education because théy
broaden the outlook and offerings of the discipline aépartmnnta
and provide the necessary supplement to language training and to

introductory study of the area. Moreover, these courses sre not

narrow as is often cherged. Their very nature makea them of necessity
interdisciplinary. The study of Indian governﬁent and politics, for
| example, cannot ignore the religious fabric of Indian society, its
“aocial and economic institutions, and its historical and cultural
development. | | . “ |
At large univeraities, 1f such courses are sufficientky
attractive and the choice large enough, a sizeable number of students
will‘benefit. But, while a smuller college may'be able to develop
‘a number of discipline courses of this kind, especially it there is

a commitmnnt to concentrate upon 3 aingme foreign area, there are  .’




obvious practical limitations tc course development on a multi-area
basis. There is already excessive pressure from new courges from
one kind or another. As new branches of knowledge are opened up,
the pressure will increase and corrses will proliferate endlessly.
There has to be some logical point at which to gtop 1n’order to
prevent students from.béing confronted with an Appalling wmiscellany
of offerings. Colleges are scarcely in a position to spread them-
gelves across the board., Unless geographic continuity permits them
to pool their resources, they will not have the faculty or library
to support unlimited expansion. Experience has demonstrated that
wuch time, effort, and money can be expended on the proliferation

of such courses with relatively small results.

Introductory Foreign Area or Civilization Courses

As social ecientisﬁs aﬁd humanists with foreign area train-
ing and axperience becoume avallable, colleges will also be able to
develop general education courses on civilizations other than our
own, ccmparable to traditional ones in Zuropean history or Western
civilization. Such courses help students to appreciate theﬁexperiencea’
of other peoples and the rich‘contributions of other cultagéa to
world history, to understand their problemws, and to acquire some
knowledge of the context in which cultural interaction takes place
in the world today. Agaiﬁst the background of other human experience,
atudents become more fully aware of the special contributioﬁé of
Weatern civilization and are able to evaluate them more accurately.
‘Thay'gain a new perspoctive on their own hiatory and a better under-
-tanding of thn prdblenn ar their uwn nociety and thnir nignificance
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in the contemporary world community. Lagtly, such courses give students
a deeper 'mderstanding of their own way of life and perhaoa open theix
, eyes to new possibilities.
Universities with substantial graduate fecilitiee, e.g.,
Columbia, Harvard, Chicago and Michigan, were the first to develop
general interdisciplinary courses on Asia as a weans of exposing under-
graduates to traditions different from their cwn. Some of these
courges, and others like thew on Africa, Russia and Latin America,
have tended to become ﬁo&ele. Increasingly, colleges are drawing upon
the experience of univereitiee, although necessarily adapting this
experience to their own needs. Circumstances differ so greatly from
one eollege to another that a wide variety of means will be employed
Yo achieve similar ends. Yet in most cases, colleges have found it
advantageous to get advice and assistance from experienced hands.
Since the kinds of introductory courses on foreign areas
or civilizations have been described in earlier meetings and reports,7
I need not review them in detaill again. Generally speaking they
fall into two major categories. (1) those courses that deal with
several areas or civilizations on a comparative and interrelated
basis and (2) those that focus on a single area or civilization.
Theae can have an historical emphasis, or more of a‘contemporary
and wulti-disciplinary stress. | ¢
| Courses that purpoeely include more than one area or
civilization, according to thelr teachers, provide perspeqtives that
are lost in a couree concentrating on a single civilization. While

- their teachers believe that any course that attempte to cover all of

Asgia 13 bound to rail, they'argue that 1ntroductory'cournea baeed
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upon several civilizations permit more effective uge of comparative
approaches. Their case way be summerized as follows: Becauge the

wajor civilizations of Asia have discrete and distinctive characteristics
vhich wust be brought out, comparative approaches give students insights
that might not be cbtainable if the course was limited to only one

civilizetion. Comparison of two or more large and complex areas in
totality, is probably imp@aeible, but similer parts of two or more
areas, such as the family systems, can be profiteily compared. And
wmore broedly, it is profitable to contrast the striking absence of
unified central dynasties in Indian higtory ard the tendency for
Indian civilization to frugment itself, with the continuity and
otability of the Confucian system irn China. Or to contrast the

varying reactions of India, China, and Jhpan to Buddhism, And, in
more recent times, to coutrast the Japsnese and Chinese experience in
reaction 4o the lmpact of Western ideas and institutiona.B Mbreover,
@8 Professor de Bary has often pointed out, "Soue ramiliarity'with still
another civilization should provide a triengulation point for the com-
parisons a student tends to make between thn 'other* civilization and
his own." |

Courses that focus upon a single civilization play a gome-
what different role, although they achieve many of the same obJectives.
At Chicago, for example, there are four one~year introductions to the
civilizations of China, Japan, India andJIslam. Uandergraduates working
for a BWA; in the social scienéea take one of thesge civilization 1
coursges usually in their third ‘or fourth year. Tha courses are also

available aa electives to other undergraduaten. Profaaaor Milton |

Singer has delcrtbed them.al rollowe:9 “  e fF‘5f> k‘

4
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tach of the civilizations is viewed as a 1iving and
organic entity with a developing and changing career and
characterized by a distinctive culture and social organization,
The home ground on which each civilization was forwed end
crystallized as well as its areas of later spread are studied.
The penetration of Indian, Iaslamic or Chinese civi ization in
Southeast Asia ism thus treated as part of the caree. of the |
respective civilizations. So treated, the single civilization
approech may be ihe best path to understanding Agia as a
whole. As wy colleague Edward Kracke puts it, *'In approaching
any Asian civilization, the greatest difficulty seems to be
that of overcoming our initial preconceptions concernlng the
bages of a civilization and its objectives, drawn From our
Western experiences. If we can confine ourselves to pene-
trating as deeply as time allows into one civilization, and
try to get beyond generalizations to the details that glve
them color snd reality, we are on the way to understanding
other civilizations as well...®

The question of which areas or civilizetions are to be
etudied in introductory courses is one that cannot be ignored.

Professor de Bery has provided a sound answer:l©

o+ Mhether these civilizations are introdu-ed gingly or

in cowbivation, a jJudgment must still be made ag to which
arcas or civilizations have the first claim on our attention.
Teaching and library resources arve rerely sufficient to deal
with ell continents and countries, nor is the time available
to the student. For this reason again a distinction is
ugeful between general edncation and specialized training.
Scome clvilizations merit consideration becsuse we realize,
1f only imperfectly, that their achievewents and experiences
are no less significant than those of Western civilization.
These should be represented in geveral education. Others
simply have nst attained that distinction. As problem areas
in the wodern world they cannot be ignored, but it will
suffice if they are offered only for some students to
investigete and not for all.

He identifies the four meajor Asian civilizetions -- Iglamic,
Indian, Chinese, and Japanese -- as meriting inclusion in the first
group, and goes on to explain that:

Yo assign a higher priority...to the wajor Aslan civilizations
- 48 Justified by the grester richness and depth of their
traditions, by the historical contributions to and influence
upon other peoples beyond their owrn borders, and by the
~dmpressive continuity end stability of their traditional
lnstitutions down through the ages. It is little wonder
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that the natural interest of Westerners today should
spontaneously incline them to learn about Asia, for here

are the pcoples whose technological ‘under developwent’ cen
never be umistaken for iwmmaturity of culture of society.
Their social experience -- their population probleas, their
political ilustitutions, their economic dilemmas -~ in many
vays anticipate those of the wmodern West. Their arts,
literature, philosophy and religion in some respects achieved
a refinement surpassing our own. 7

To focus, then, on Asian civilizations in e general
education program is only to siguify that there is wore than
enough watter here worthy of the student's attention and
reflsction, on a level with and as challenging for him as
that which he encounters in Western civilization. Global
scope -~ with Russia, Africa, South Awerica, and wha’% not
thrown in -- need not be the criterion, when to discover
any one of the wajor Asian civilizations is virtually to
discover a whole new world, and two or three of them a new
universe,

Foreign Area Studies and Undergraduate Training

Until recently, almost all wulti-disciplinary training in
fareign area studies was conducted on the graduate level and at only
e small number of foreign area studies canters.11 But with the increase
in the nuwber of area specialists and their dispersal throughout the
educational system during the past decade, undergraduates now have
greater opportunities to undertake programg with some area specialization,
including language atudy;la While undergraduate language and area
prograus still tend to be limited to the large universities which have
the neceseary resources, there is growing interest among colleges in
following this tremd. The position taken several years ago by the
faculty and aduinistration of an outstanding liberal arts college is
a case in point. | ‘

The colleges as well as the universities, moreover, c
bave a responsibility for the preparation of area snd functional i
~_8peclalists, individuals equipped to explain and deal with
previously remote areas of Africa and Asia, and with problems
of economic development, political wodernization, development
sdministration, linguistics, sud 80 on. It seems clesr that




the undergraduate curriculum wust give greater attention to
these matters and give more students an opportunity to under-
take pre-professional preparation for specialized training,
including language study.
More colleges have accepted this responsibility, and this
is to be applauded. However, colleges contemplating the development j
of a forelgn language and area studies progfam should ask themselves
some very hard questions, First to be considered is the relationship
of arva studies to the basic educational goals of the institution.
More specifically, this boils down to the question: How can area
studies be made an effective part of the overall programs of interested
students? The key here is to avold the kind of ares study that would
leave the student without a grounding in the Western tredition and
without sound training in a departwental discipline.
Several approaches are possible., At Coluwbia, if the

siudent elects to wajor in Oriental Studies, he can choose one of

three major areas of interest: the Far fast (China and Japan), South

Asie (India and Pakistan), or the Near and Middle East. He i@ required
to take twelve points of basic eourséa in a department, sixteen points
in an Asian language, and twelve points in courses on the area (but

six of these must be within the department whose diseipline he has
chosen), and, finally, a seminar. The faculty is convinced that this

is one of the most rigorous majors in the college. Similar to this
approach is the discipline major and area study winor which is common
practice at a number of institutions. Another variation has been
adopted by thc‘Uhivyraity of Kanesas, where there aré three undergraduate
area stﬁdiea prograws: - Latin America, Ruséia and Slavic, and Eaat'Aaia.’
In thié case, the gtudent mugt satisfy the requirements of a diacipline‘

wajor in addition to those of the erea study progrem vhich has s

‘\ - strong langnogt component. He graduates thprefore‘with what'dhounta
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to a double major. The actual organization of course work in each
of these thrae patteras differs only 8lightly. What is important
and held in common is that each seeks to avoid sole concentration
upon area courses.

There are of course other practical matters to be considered. 1
Colleges wust recognize that the number of well-trained area speclialists '
is gcarce and is likely to remain}so for some time. Area studies
programs will not be effective unless there ig adequate discipline
perticipation, They wust also be aware of the expense involved in
providing area spscislists with resourcas fbrtcachiug and research,
Expansion of library holdings is particularly iwportant. In order
not to overreach themselves, colleges way wish to choose only one
area in which to develop special competence, one that includes within
its history a language that has been an lmportant culture carrier.
Cooperative efforts by local groups of colleges, based upon a kind
of institutional division of labor, can help to facilitate progress

and at the same time ensure waximum use of limited resources.

Conclusion

This paper has been based upon the assumption that under-
graduate education must be developed as education for a world com-
wunity. Robeft M. Hutching has recently wmade this point much
better than I could ever hope to do:13 | |

I would say that the object of all education is to
prepare all students to participate in the Civilization of
the Dialogue and that the particular object of the university
1s to exemplify the dialogue and carry it further. A univere
sity that succeeds in doing this i9 a success, no matter what
- else it fails to do; a university ‘chat £ails in this 18 a
failure, no matter what else it succeeds in doing. f
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The Civilizetion of the Dialogue assumes that man is
a social and political as well as a rational teing., The
vorld 18 to be united by a mense of common humanity, common
destiny, common enterprise, and the waruth of human feeling.

Aduwitting that we cannot solve human problems, we can
work together toward their solution. We can think and think
together about how to transform knowledge into wisdom. The
body politic then becomes an organic unity of sywpathy and )
solidarity engaged in a common search.

The crucial problem of wmankind today 3s posed by the
difference between the appeal to reason and the resort to
violence. Violence necessarily lies at the heart of the old
vorld. | . |

Is the new world powerless to be born? I think, in
spite of all eppearances, it is being born. The recognition
of our common humsnity is being forced in upon us by political
end technological events. The futility and dangers of the
old vworld become clearer every day. The world community ‘
exists, whethe:r we know it or not. The task is to supply
the intellectual foundations and the political institutions
necessary to the Civilization of the Dialogue.

Aund Professor Singer has demonstrated the basic contribution
of foreign area studies in helping us to achieve this end:lu

One ironic conseguence of the growth of non-Western
studies has, in fact, been to gowngrade the importance of the
distinction between *Western' and *non-Western.' For this
particular way of dividing the world has little theoretical
significance in any of the disciplines, old or new. On the
contrary, Just as comparative philology and historical
linguistics brought Sangkrit and the languages of North
India closer to those of Europe, so may the newer comparative
studies discover new sources of affinity between Weastern and
non-Western peoples. In that cese, non-Western studies will
be gignificant, not becaugse they specialize in the exotic
and unfamiliar, but becauvse they help £ill in the apeciftic
eontent and color of the blurred contours of a human nature
that is universal,

Colleges must make all their atudents aware that they live
in a world cowmmunity and help them to understand what this means, and
at the same time they wust begin to provide a swall but growing body
of etudente with the kinde of specialized competence that can belp
solve the ﬁrdblomu that face menkind. | |

Full Tt Provided by ERIC.
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Notes

lRecent exauples include The University and World Affairs (New York:
The Ford Foundation, 1961; The College and World Affairg
(New York: Education and World Affairs, 1 , including
a selected blbliography; Non-Western Studies iu the Liberal
Arts College (Washington, D. C.: Agsociation of American
Colleges, 1964); and The Non-Western World in Highaer
Education, Volume 356 (November, 196L) of The Annals of the
Awerican Academy of Political and Social Science,

271111am Theodore de Bary, "Education for a World Community,"
Liberal Education, Vol. 50 (Deceuber, 1964), pp. 7-8.

3Milton Singer, "The Social Sciences in Non<Western Studies,"
The Annals of the American'Acadegﬁ of Political and Social
Science, Volume 356 lNovemMer, 1964 ), especially pp. 34-41.

4A1bert H. Marckwardt, "The Humanities and Non-Western Studies,"
Ibido, ppo 50"510

5Ibid., p. 52.

GF. Chaumpion Vard, "Toward a Universal Curriculum,” presented at
The Annual Conference of Acadeuic Deans at Denver, Colorado
in Janvary, 1961,

7ﬁilliam.Theo&ore a2 Bary and Ainelie T, Embree (eds.), Approaches
to Asian Civilizotions (New York: Columbia University Press,
(1964); Eugene A. Boardmen (ed.) Asian Studies in Liberal
Education, Washington, D. C.; Association of American Colleges,
1959; Ward Morehouse (ed.) Asian Studies in Liberal Arts
Colleges, Washington, D. C.: Association of Awerican Colleges,
1961. There is also a convenient summary in The College and
World Affairs, pp. 39-51.

aProfessor de Bary made an interasting perscnal comment at a recent
conference at Dartmouth on the use of comparisons in introductory
courseg: "What would be quite sduissible, if one could assume
a basic femiliarity with some historical framework, becomes an
impossibility for an introductory course. For this reason,
the teacher in such a general course must constantly restrain

- hiwself end his students from plunging headlong into many of the

numerous comparative inquiries which the deliberate Juxtaposition
of ideas, institutions and historical sltuations has opened up.
He must accustom the student to living with such questions and
rarely getting full answers. For, even if he has ssked that a
partial answer be accepted for the moment, and a kind of
parentheses be put around it which can be opened later as a
fuller picture ewerges, he knows full well that there will
never be time at the end of the course to deal individually
and exhaustively with all the questions thus held in abeyance.
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At least, the wost I have ever been sble to @0 is take a few
such compsrative problems, analyze them with the gtudents,

#ee how wany of the relevant questions could be answered on
the basis of their accumulated knowledge, and what kinds of

inguiry and evidence would be needed to deal with those that
remained." | |

FMi1ton Singer; "The Asian Civilizations Program at the University .
of Chicago in Boardwan, op. cit., pp. 25-32. | 1

wde Bary and Ewbree, op. cit., p. xiii.

117 am uging the term "area studies" here in the meaning of a broad,
wulti-disciplinary approach to a given area » combined with
competeace in the language (8) of that area.

121 have avolded discussion of the languages problem. I refer the
reader to Undergraduate Instruction in Critical Lan ages and
Area Studies,*Yecommendation and report of a conference heid
at Princeton University, October 12-13. 196k4.

Brobert M. Hotchins, "Firat Glimpses of a New World," Saturday =
Review (Decewber 4, 1965), pp. 35, 93. T

1"H11ton Singer, The Annals, p. 4k,




Princeton Univeraity Couference on

Foreign Languages and Area Studiea in the United States:
A Guide for High School and College Prograus :

December 17-18, 1965

The Protestant Ethic and the Non-Protestant World:
A Challenge for Foreign Area Studies

Richard M. Morse
Professor of History end Chairmen of Latin American Studies
Yale University

I believe the /Harvard/ authorities would bave heen well
- pleased, for the sake of completeness, to have added a
Buddhist, a Moslem, and a Catholic scholastic to the
ph*losophical faculty, if only suitable sages could have
bean found, house-trained, as it vere, and able to keep
prce with the acedewmic machine and to cttract a sufei.

; cient nuwber of pupils. But this officlal freedom was
not true freedom, there was no happiness in it., A slight
swell of brimstone lingered in the air. You uight think
what you liked, but you must consecrate your belief or
your unbelief to the common task of encouraging everyvcdy
and helping everything on.

-=Santayana

My assignuwent is to produce a paper which will contain or at

~ least engender "philoaophicgl" discussion of the goals and wethods of
non-Western area studies at school and college levels. The gafe and

orderly tactic would e to survey the sizable bibliography on the sub-

Ject, identify inconsistencies and problems, and endorse with caution

the more coumon-sensical options. My acquaintance with the "literature ,"

" however » 18 not secure and comprehensive enough, nor an I wise enough,

to pin blue ribbons, to eva,luaté alternatives, to assuage guilt, to

reaffirm tﬁith. I am therefore driven to the acadeuic ploi of return |
to firet principles, reexamination of premises, clgriticgtioﬁ' of tém I

i

-
- .
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I. The West and the Regt

It is well accepted that “Weetern" and "non-Western" are
woefully iradequate rubrics for a dichotouy of the wodern world, and
that their sole value is as euphewmisms for the invidious "developuent"
polerity. As a "Latin Americanist"--indeed as e native of "America"--
I am little bothered by arbitrary or irrelevant nomenclature that eervee
@ practical function. However--also as a iatin Americeniet-al;am avare
of a special irony in the fact that “my"«regien is lumped, somewhat
apologetically, with the nonuwest. The point is not that Letin Auwerica
is in soume intermediate cetegory'becauee of its mestizo and Afro-American
componente or its halfway-house economic development. The point is that
_ Latin America is incorrigibly "Weetern." What makee it such a riddle
for us is not the ritual cannibalism of the Tupinambn Indians or its
corporativist etrategiee for development, but the fact that nothing in

Awerican culture--and very little in Awerican pedagogy~~preperes ug to

understand the social philosophies of those eminently'weetern thinkors
Aristotle and St. Thomas Aquinas.
In other words I challenge two notions: (1) that the American

educational eetebliehment now éompetently‘purveye the prenieee of the‘

"Western" heritege and is therefore ready to take on the rewaining

vorld civilizetione;1 (2) that vhat "ﬁestern“ operationally means is
Jhdeo-Greco-Letin-Chrietian. I find ituherd to reconcile theietatea :
”ment that our "educetionel horizons" now ewbrace "the heritage that |
ve derive from Greek philosophers, bereu prophets end poet»renaieeence |
n2 with the etetement thet*f‘"The trinity of Greek, Letin

»and mathemetice vas firmay'eetabliahed in colonial Americe, not to be

,azpembnma until after the Revolution."3 It 1s Lttle ehort of
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impudent to affirm that the "liberal tradition in our education"
vas "born of Hellenic thought, strengthened by tie Rowan and Judeo-
Christian heritage, rediscovered in the high Middle Ages, and re-
emphasized by the humanistic revival of the Renaissance."u How much
wore refreshingly honest is Santayana: "In academic America the .
Platonic and Catholic traditions had never beer planted; it was only
the Calvinistic tradition, when revived in some wodern disguise, that
could stir there the secret cord of reverence and enthuaiasm.“s

What is mostly meant by West and non-West s then, is "Protestant"
and "non-Protestant"--or if "non-Protestant” is too ‘deprivative , We
wight call them the Lonely Crowd and the Communitarian Societies. Such
a division identifies the srchetypal role of the United States and cuts
~ EBurope to accord England her :eluctant partnership, Germany her accus-
tomed schizophrenia, Denmark her showcase function » andﬁ Ccholic Franqc
(Calvin's honeland) her coveted wsrainality.

If one were to chart some historical woments of Awerican cone
cern with self-knowledge and the wider world--to include perhaps
Jonethen Edvarde, Jefferson, the” Transcendentalists, and some moderns
(Hutching, Conant » Kerr, Riesman, et al,)--it is by no means cefta:ln
that these would fali in an ascend:lng perabola from parochialiem to
wature and cosmopolitan world involvement. One might even say that
~ in recent generations our "educational horizons" have contracted within
the horizous of the Western heritage. Our very origins were of cburae
- sectarian--tut it was a Protestantism ‘deﬂantv toward, perplexed by,
grappling u:l.thfw ether traditions. If America ever diad 6ast off from
‘hiatory and the world s 1t is wmore 11ke1y t.hat thia happened in tha late

19th century than m the 17th or thn 18th Podagog:lcal attelptt ot*-'




the recent past to restore communion with our deeper history through
weditation upon "great books" have the same preclogity and anti-
septic piety which characterize the contemporary insiatence upon
"integration" of non-Western studies: "Only when such offerings form
a coherent whole can the institution be said to have eagtablished a
prograw of non-Western atudiee."6

| A premise in much of the promotional literature about foreign
area gtudies in our schools and colleges is that the United States,
after long isolation from the world and immersion in domestic concerns,
has now assumed the mantle of world leadership and wust overhaul d} tool
up its educationel system in unprecedented ways to meet its new obliga-

tions. Such a view of our past is highly condescending. It also

~ inhibits us frow looking to our own national history for cues, and

- encourages us to resort to improvisation, gimmickry, scientism, aud

organizational legerdemaiﬁ. 1 confess my ingenuous enthusiasm for
Paul Goodman's contrast between Jefferson's gtress upon an educational

quest to determine national goais and Dr. Conant's stress upon hare

nessing education to preestablished national goals.
It would be a mistake, then, to isolate the gtatus of area
studies as "the problem." Why is it that despite a rising tide of

surveys and analyses of the place of nonéWestern gtudies in curricula,

d thc overviews of our educational estdblishmant (Conant Goodwan) wake

almost no refererce to the need,and strategies for new crosg-cultural

‘ commitmenas? So far does thie go that one of our wost dietinguiahed

educatioual leadera contributea to ‘& committee report on The Univarsitv

:,and World Afrairs and, 1n ‘the aame,yaar, publishes a book of hia own,
‘Excellsnce, which, though 1arge1y concerned with.American educatlon,

| ‘leavea thc 1nternationa1 horizon virtually unmantionod.

/
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II. Some Questions
If there are serious questions in the air about the American

educational establishment iteelf, our primary‘concern should not te

wexrely with non-Western studies and the options of tacking them on,

infusing thew, or integrating them at school and college levels.

Insofar as we are defining purposes and not procedures, we are really
esking: Ia this the proper woment for the regt of the world to become
visible to us? The question seeus rhetorical. But when we recall
that the traditional Protestant way of handling uncomfortable or alien
situations is to declare them invisible (Ralph Ellison's "invisible wan" ;
von-recognition of Chine), we £ind ourselves before an important spiri.
tual or at least psychotherapeutical challenge. Here are some questions
vhich this big one unlocks:

(1) A large wajority of youths who pags through the American

‘educational establishment, including those who reach the uoctoral

level, do so without significant, sustained exposure to the history

end culture of three-tourths of the world. Is this mere ovérsight,

or does it reflect a powerful foreshortening of cducatidnal philosophy?
(2) Ir ve essume a homogeneous, economically successful nation

ﬁiﬁh a large popuiation ard area and no history of threatening neigh-

bors on its borderat(I presume that the U, S. alone meets this defini-

tion, though Australia wmeety most of it)9~1d it possible for such a

nation to develop aophiaticntion tovard alien cultures by reform of its

domestic school system?
| | (3) Education presumably derives from the sensitive exanivation
of any pisce of experience. If this be'io, then the claim that Amsrican

8chools give an education mangue because of insufficient attention to
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the non-Western world should be restated ss an accusation that American
Studies and Western Civilization are now badly taught. Do Auwerican
Studies programs seriously consider the "American" experience of a
score of other Nev World countries? Is Western Europe made present to us
as anything wore thon "background” and "influences"y Does the study of
Germany and England go much beyond conventional offerings in history,
literature, and philosophy? Do ve explore the social anthropology of
France? A recent declaration that Western Europeesn studies are a
legitimate preserve for area-studies philanthropy might charitably be
interpreted as recognition of these deficienciea., Be that as it way,
the message to presanre groups for non-Western studies is that their
cauge is lesa than hopeful until the dog of parochialism leaps from
the wanger of Western studies--where » eventually, the non-Western
horse nugt reed.7 To make the point differently: It would tvy we
sorely to decide whether it is more important to restors Greek to the
central curriculum or introduce the study of Indonesian politics. But
Just as it seems improbsbls that the former would occur sinply as the
result of a classiciste<of -the-world unite wovement, so is 1t unlikely
that the latter would occur » in any wmeaningful fashion, simply from the
lobbying of non-Western prassure groups.

(4) We have stumbled on the central pedagogical implication of

- Py

non-Western studies. We are no longer asking how best to smuggle

these studies into atandérd curricula now thet we are convinced of
their use and respectabllity. We are instead raying that the only con-
ceivable juetification for smuggling them in is ‘t‘hat they serve ag @
Trojen horse for educational eform (which might, like the recent
“general iaucation" movemsnt, be affcétiﬁ for s generation or 80).

It metters 1little that non<estern course content bde fau.ht. As Paul




Goodman has said, we are presusadly to teach young people, not subject
u;ur.

Our non-Weatern specialists are important to us not because
they penetrate Orisntal mysteries or predict Carribbean surprises but
because they angle into subject matter freshly. They recognize no
pecking order or compartmentation of scholcrly disciplines, no walls
betvween Great Traditions and popular or folkloric ones. This produces
a good dealrof cant about "integrated" and "interdisciplinary" programs.
But it also shows up our "Western" specialists as performing laru;ly
curatorial runctianﬁﬁe

The real use of non-Western studies is their emotional and
intellectual shock. If this shock were now being provided by American
Studies-~that is, if our utudenyn Jsere experiencing their own culture
as foreign--the situation would be propitious ipso facto for none
Western studies to find their proper curricular neat without elatorate -
strategios and apologies. To put it the other way, only when American
culture is so experienced will we know that non-Western studies have
found their nest.

IIZ. The Universitius

As a loynl academic I should at soms point move into a pious
statoment about the efficacies of "education," and the bellwether role
of universities in pioneeriug nevw fields of kaowledge and treansmitting
fresh orientations to the achooi system and the public bureaucracies.
The more one reflects on it, bowever, the wore one suspects that our
~own educationel establishment functions 1little differently from those
which we are so quick to oriticize in Toreign lands. Thnt is, 1t
celebrates the nationsl culture more than it innovates, it harnesses




aptitudes more than it nurtures dissidence, it is a rock to be pried
wore than a lever for change. To judge by some nostalgic account“a
the firet and last grest age of the universities was the 13th cantury.
8ince then whole generations, even centuries » have elapsed in the
English-spesking world when universities vere in quarantine against
intellectual fermwent and 1eaaarah:m.9

Americav universities, often ensconced on comfortable lend
grants, have been singularly docile in taking leads from tha federal
government, They nevar bite the hand that feeds; at best they glower
& mowent before eating. They dutifully produce atom bowbs and Tagalog
speakers. When ths chill winde of McCarthyism blow frowm Washington,
they philosophically hunch their shoulders against them. When the
calls to New Frontiers and Great Societies are issued s they respond
with cautious sympathy.

For generations the large, well established Awerican univer-
sities have been tending discreet flames on the hearths of non-Western
scholarship, The fact that the fires are now being fueled sufficiently |
to cast wodest warmth is owing to efforts from extra~university sources:
8S8RC, ACLS, the foundations, the goverrment. Given the circumspection
of the donors and the diffused focus of university administrations,
there iz no 1mdiatc prospect that whole academic edifices will
"catch fire" from these freshly stoked hearths. However , We must
not lose sight of our proposition tﬁat non-Western studies may be a
Trojan horse for sieeping educational reform. And ve must face ap
to every implication of the fact that c&tra-tmivcn:lty agencies are
carpsutering the horse.

For at lesst two reasons the university cennot be expected

‘ ‘to‘ geuerate, unuuitod ,» the dduoqti.onal i'cvolut:lon vh’ich;‘thn non-ﬁoitoru .
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lwpact shows it to staud in need of. First, academic prowotion pro.
cedures tend to purge aggressiveness from policy formation., That ia,
wost establishments (business, foundations, federal buresucracies) draw
their leaders from tenured, routinized strata and place them in pro-
carious policy positions where they wmust "show their stuff." Univer-
sities give tenure to those in precarious lower strata once they have

shown their stuff. Academic programs might take a sudden Jolt forward
if their directors were deprived of tenure and given triple salaries.
A second point is that universities are less able than other
establishments to hierarchize or orchestrate disparate or antithetical
goals. A business firm or a TV station rarely searches its soul before
‘the weximum profits--public service dilemma. A university, bogged down
in duties and pieties, smeems iumpotent before such real or alleged
dichotomies as resesrch-.teaching, education-~training, pure scholar-
ship--aid to the underdeveloped, sympathy for the nou-West--counsel for
the Pentagon. It 4s almost defenseless against this type of shotgun
blast:
At the cunter of these new educational demands, ell the
more pressiug because they often coincids with the poiicy
goals of our government, steands the Americen university.
It is challenged to meet the needs of our own people for a
far better knowlsdge and understanding of others. It is
challenged at the same time to help weet the needs of
ewerging natione for the « eation and rapid improvement
of vhole educational systems.
Whether the rapid technological and social development
upon which nations insist will take place by totaliterien
regimentation or in conditions »f growing individual freedom
end responsibility is a cruciel question of our times. It

1s an educational question as well ar a social, economic
and political question.lO

In these two brief peragraphs the university is suumoned to the follow-
inj, prdbﬁbly‘tnco-pattblo tasks: (1) o turthtr&ui‘s. policy'cppla,
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(2) to give Americans a better understandivg of other peoples, (3) to
help other nations to "emerge,” (4) to help other pations emerge along
non-totalitarian paths,

The need to clarify ground rules for govermment-university
cooperation became apparent at a recent conference on Latin America
vhera the government and academic sectors coumingled. The formsr led off
vith a well rounded, self-consistent, and » we thought, quite wrong-
headed explication and defense of Washington's Latin Awmericen policy.
Somshow the rcadeumics, instead of replylng properly, were thrown back
on a disjointed snd spologetic statement of their "role.” What went
unsaid, unfortunately, was that a prime function of universities is to

nurture our only groups of spokesmen whose constituencies are the 4

peoples of other societies. By spokesmen I do not mean salesmen of
this or that brend of exotic leftism. I wmean persons who have gympa-
thetic comnitments to another culture in its entirety, whe respond to
the prersures cf its past, the logic of its history, the exigencies of
its presant, the limits end turbulence and prouise of its future.

It is by now spperent that wmy bias is more toward recovery
of wisdom than toward advancement of science. I am skeptical of the
deification of "Research.” I am chiiled by the matter-of-fact state-
wont that Awerican social ecientiets,

who had peid little attention to the hon-Waatern vorld, were
now f1940* %7 beginning to realize that data on all eignifi-
- caut societies in the world were important to the theoreti-

cal growth of their disciplines. Generalizations should be
based on as broed s renge of comparable data as possible.ll

) § qm romantic Tuough to see the publication of Hakluyt's Principall
- Navigations as culturally more generous in its dey than the creation of
data banks for Burme and Chile in owr ovn. I am neive enough to nonder

o
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vhether the 146 graduate langusge and ares programs at 61 universities
are nourishing the kind of sensidility which produced Forster's
Passage to India.

From this parti pris let we recapitulate what I take as optimum
goals for non-Western studies programs that should inform university-
govermment negotiations:

(1) Pedagogical. To educate American youth to perticipate in

their own culture.

(2) Tactical. To serve as beachheads for broad scademic reform.

(3) Representational. To provide mature, permanent constitu-

encies for foreign cultures and societies (not political regimes) within
our country.

To these I would add: (U4) International liaison. It is high tiwe

that American universities inserted themselves into an international
univerelty communsty. This means primary networks of cooperative,
reciprocally acting, non-commetiti#e inastitutions which absorb the
basic costs of liaison into their normal financing. Saturation assis-
tance operations, academic rivalries for research monopolies and foreign
operations platforms, limitation of exchange to "area &pecialiste;“v

and American campus enclaves overseas are generslly not congruent with

a mature liaison pwogrum.la

‘ Thege four goula‘havn at leasy tpa virtue of mutusl compativility.
It is in adbordinat;on to them that I Qould\hope to see academic
concertmasters orchestrate the secondiry'motirn of hard-nosed research;
advancenent of sciance; massive technical~aaaiutanceoparationn; wain- |
tenance of dava and talent banks as a national "resource"”; professional

or semi—profedqional training of diplomats, technical consultants, inier-
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Now it is clear the* I1f universities approach the traditional
strongholde of governmwent concern with internsational affairs under this
four-point banner, they will be turned back. The four goals are
irrelevant--and at least one antithetical--to the usual interests of
the State-Defense axis. But happily our government is not a uni-
splendored thing. The Peuce Corps (which breaks up the cloistered - | {
university grind), the Fulbright-Hays program (a Trojan horse within
State, which ineists that traveling students enroll in foreign univer-
#ities), and perhaps the science and new humanities foundations are
511 university allies and even catalysis for university removation.,

But the real burden of mediating between educational goals and national
goals is being assumed by the uushrooming Office of Education--which
declares education itself to be a national goal. To appreciate the
implications of this new federal commitwent to education one need only
contrast the ideology-free aims of OE's area cenbers and summer
1§ati%utea with State's impudent scheme to create or reugholster a

chain of "Inter-American universities" throughout Latin America.

| Tﬁe educational establishment needs to assess fully the-
significance off the battle iine drawn between State and OB, Eveh 80
circumspect a document as an Education and ﬁOmld Affeirs report
observes apprehensively: . |

Relation between CU /Bureav o2 Educationsl and Cultural
Affairs, Depertwent of State/ end the Office [of Education/
have long been marked by conéroversy ., . . It is provably
unrealistic, though tempting, to believe that the air wight
be cleared by discussions rimed at formal agreement on basic
policies.13 . m :

I

It is not in the interests of educators to remain neutral in this battle
ot thaicoqndqqarg. L o | |
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IV. Sowe Trial Baloons
1. Languages.
I aw not one who wrings his hands over Amwerican monolinguism,

for 1t has not besen wy experience that Engliahﬁen, Frenchmen, and
Spaniards are significantly wore venturesome than we in linguistic watters.
Moreover, I assume that the main question has nothing to do with
- mobllizing special knowledge and techniques for teaching exotic languages.
This might be critical in Brazil or Turkey, but not in the nation best
equipped for technifying pedagogy end the storage and dissemination of
kmowledge. Finally, I assume that linguistic achievement is sharply
conditioned by environment. Several years ago I was invited to lead

a sixth-grada class in a school in Curaceo. These were students whose
native tongue was Pepiamento but who hed received all their instruction
in Dutch from the first grade on. Siuce I knew neither language, I

‘asked them to translate sight passages among three tertiary languages:
French, English, and Spanish. This they did with unusual eage, and

—

sows, who ‘planned to study in Europe, were even embarking on German.

The pre-college years are ideal for language atudy,’#na one
is heartened by reports of current success with Russien and Far Eastern
tonguss at this 1@6&1, Thers are limits, however, to how far pedagogical

and technological ingenuity can go in creating a climata of motivation.

Tha anatitution of mimetic techniquea for paradigmatic analysie threatena.
to purge tha last vestige of intellectunl challenge from language
laarning. One is saddened to see one's graduat& students yearning to
‘plunge into omnivarous reading but forced to ivtcne aimleae colloquialiamu
1u the languaga lab, as though condemned %o cndlosn confeaaion of
11n¢uilttc nin in thn 1oomntion or &0 eloctranic oonfbnaion box.

Aruitoxt provided by Eic:

t 1 .
‘ . . 5o ‘
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In short, the taylorization of language teaching is no sub-
stitute for cultural involvement, Private duty and nationsl need are

‘meager incentives to learning.

2. The Wholeness of Teaching.

I admit to eomuldiatreae‘at the occasional suggestion that
lntroductory area studies programws be "pushed back" into the high
schools. When this began happening with General Education or Western
Civ courses it seemed to betray weariness on the part of colleges and
lack of 1nventivame§a (or self-confidence) on the part of schools. We
should wake sure that students will not be gsubjJected to a repetitive
and never-deepening series of integrated introductions to "civilizations"
from the ninth grade through the M.A. | | |

In my ignorance of the ways of pedagogy I must rely for simple
guldelines on Whitehead's three steges of romence, précision, and
generalization. The stage of romance capitalizes on the "freshneea of
inexperience”; it provides "plenty of independent browsing amid firgte
hand expérienceé, involving adventures of théught and action.”

- [Af vlock in the assimilation of ideas inevitably ariges

vhen a diacipline of precision is iuposed before a stage

of rowance has run its course in the growing mind. There

is no comprehenaicn apart frou romancs.
Unfortunately I bhave hb clear notions of how to institutionalize
"romance" in school curriéu;a. It does geem, though, that the social
gclences, which figure so prominently in “araa/rfograma,ﬂ are sppropriate
only very selectively at this level. It is & trutsm that intellectual
:eapnusefb and grasp of thaaodial acigndes develop much later than for
the huenities and natural sciences--ususlly not until after the age

| 4% vhich their professionel practiticners are certified as "Joctors.'

i o
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As I cast about for alternatives to high school courses on
Africen history and chaperoned discussion groups on Viet Nam policy,
1t occurs to we that it aight be refreshing to subsidize a large
1nva310n“6r'craative talent--writers, artists, musicians, actors, dancers
--from foreign lands into our high schools. They -would be persons with-
out the pedigrees or apaéialiam‘or academic docility or knowledge of
English required by univérsities-~or else persons whom it would be a
pity to incarcerate ag artists-in-residence for the rarefied pleasure
of a féé graduate students. This would not be a hand-me-down college
program, but something better--more vital and unpredictable~--than colleges
dare gponsor. £Each guest would be received without fanfare by a school,
given his or her atelier, music room, or book-lined study, oriented to
the cultural facilities of the city or community. The visitors would -
have no formal teaching duties. A few curious students would wake
overtures. There would be linguistic challenges. Impromptu and unor-
thodox language classes would develop. The aitist would begin to teach,
tutor, or perform in his wedium. Through that wediovm, and in a hundred
other ways, he would begin to create lmpressions, arouse curiosity,
transmit knowledge and ekills, coumunicate a new style of life, s
ditferent view of the ﬂorld acommon‘humanity.,-SOme viaitora{noula
be a fiasco--as indeed are many courses and pmograma. Othara might
‘stuy'a year, two years, even a lifetime. |
| Quite obviously, I rind it hard. to tranelate pedagogical inno-
vation 1nt0 curricula, course content, and teacher-traning programs. .

"I kaep thinking of Eg;sona who would innovate, embody'wisdom and broad B

”‘;oxperience, and serva, 1n Ariatotle's phraae, as “modals ror action."

| ‘ '5°1“rl7 lueh Ptraonn mutt be producca domenticplly'au well aa 1mpartea‘ o




I would set as a goal the recruitment of one or more teachers for

each achool who would individqally repregent one or more fcreign cultures
as their "constituency." They would ﬁﬁve each their owh disciplinary
lnterests, but an important part of their education would be the "ares
itudies“ backgrcund which has becoume unacceptable as a pedigree for
university careers. I would imagine them to be wiser, wmore rounded,

wmore steeped in & foreign culture than colleée teaéheré'of the same

age group. They would be concerned with transmitting a eenée éf the gtyle

abroad, uaually‘uith swall groups of students whose enthusiasme hed
been touched. They would not be "specialists." Indeed their presence
would be a rebuke to the shocking trend of teacher specialization that

| now reaches even into elementary schools. Thair oppnrtunities, responsi-~

2

vbilitiea, and prestige might be more enviable than those of moat college
teachers. | |

The recruitwment aﬁd education of these teacher-counselors
should not be lef't loosely to araé'atudies programs. Thé task demanda‘
the leadership of speciiic groupe of achalars who combine intellectual
tocus with‘breadth of outlook. On the beaie of my own experience with
general education rcograms (end at the riek. of being 1ntolerdb1y “
| invidious) I will venture that anthropologiats, philoaophers, and |
| histariana wight be taree kindw of echolars who would most fnlly com-; |
 prehend the 1mplications ot the challenge. and whose 1deas and talenta; o
'gfmight be tapped to addreas 1% aucceaarully.‘ o

‘J‘;

3. The Educatlonal cmme. I
| Ths public echool which my childran attend no longer has Gradea

.  °“‘1, n, and m. n; hae ﬁrmu '“prosrou lavela"’ mat«a. Children ure

and excitement and wholenése of other culiures. vThey'woula often'travel | 1
i

e
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now measured, graded, and sorted like eggs as they roll down the

| educational chute. The Grade A Jumbos who reach the end and drop into
the liberal-arts Ph. D. box ideally complete the descent (1) at age 24
or 25. Unless an educetional experience other than schooling has
intervened, these persons will lack the agsurance and vwisdon needéd to
analyze forelgn wind-sets and social systeus, The one frantic year or
doctorel reseerch in Cairo or Quitio--relearning a language, getting sick,
pacifying a wife and dhildren,lh desperately redefining and truncating
a, thesis topic under sudden snxieties about profeseional fiasco--hardly
qualifies as a rewedial experience.

Tae rationalization and spsed-up of schooling, unless corrected
for, incressingly divirces students from life. It ia a subcategory of
the broader process described by Casgirer as the ratinnalization of our
symbolic universe. "Physical reality seems to recede in proportion ag
man's symbolic activity increases., Inatead of dealing with things them-
selves wan is in a sense constantly coﬁfersing with himself."
| The antidote to speed-up, testing, sorting, and electronic
teaching is periodic surcease and exposure to the world. Here again
the federal government comes to thedrqecue with the Peace Corps and
militery service (although it is precisely the dread of military service
that forces wany to tighten their grip on the acadewic vine), The Peace
Corps seems by and large a wost salutary innovetion (although one for-
lornly wishes that 1t wight have had en inter-university origin); per-
haps its wmain shortcoming is that it does not recruit substantislly from
the undergraduéta and school levgla. I am t0ld by persons who have

compared Peace Corpsuen (apecifically, thecse who are recent college

graduates without professionsl training) and British Overseas Volunteurs
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working in the same environment that the latter turn out bvetter.
Because they are younger they arrive with mwore linguistic aptitude,
wore openwindeduess, less ideology, less anxiety about their subsequent
careers., They have no rhetorical ideas about “community'development“;
they are better prepared to start off vith a humble wanual task and to
let any larger contributions develop naturally in context.

What I am driving at is that the glass~brick walls of school-
rooms need uot a prison wake., Youths in their teens as vell as in
their twenties should te periodically thrust out of the inexorable
school system and into life. (The Doweyan alternative of re-creating
life-sxperience in the schools no longer seems feagible.) There are
weny opportunities for travel, work, and community involvement in owr
own country--beyond jobs as summey lifeguards. In the great homogeneity
of America, howsver, one has to be a bit dore ingenious to identify
contexts for inter-cultural exposure. Ard even if such ingenuity is
taxed to the utmost, it seems ciesr that high school students will have
to be exported in appreciable numbers for cross-cultural inoculation
if the study of foreign cultures at the college-university level is to
have anything other than a hothousge growth,

It will be obJjected that if elite corps of graduate students
are already causing "problems" and tripping over each other in foreign
capitals, what will happen‘whan planeloade of high school Juniors ere
dumped in the streets of New Delhi? The angwer is that graduate gtudents
are encouraged by their mentors--and by fellowship programs which
require "significant" research--to locate in the capitals and iuperiously

demand access to messive research facilities, consultation with the

host country's half dosen inﬁding scholare, and immunity to pry into
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the wost sensitive aspects of national policy formation, Swmall
wonder that the fifty or hundred graduate students in Rio have becoms
80 agglutinated, aud even formelly organized., It ig surely not on
quantitative grounde that a country of eighty million people £inde

this number of Americans to be indigostible,

We need not examine here the many headaches--logistical,
organizational, political--which the deployment in swall detachments
of thousands of high a¢h001 students in the smwall towne of other
countries would pose. But the goal needs to be stressed. One hcpes
that young Americans might at that age more easily leary to live end
wove inconspicuously in auother culture, to accept the world's diversity
a8 natural,:to appreciate that fellow wan is an end and rot s means,

to distinguish between a friend and a "respondent."
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Lipecause of larger fallowships or a rising 'level of dibidinality early
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